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Presenting a set of guidelines £or grades ^ emd 6, 
this teacher's manual is one in a set of three conpetency. rating 
scales vhich provide guidelines for the infusion of career guidance / 
concepts into the elementary school curriculua. Thes^e rating scales'^ 
were developed by the Georgia Comprehensive Career Guidance Froject^ 
fieport, CE 018 \130) vhich organized the cateer guidance needs 
Students in kindergartenvthrough grade 6 under three domains: 
i;ir€er personal effectiveness, vork and life skills, and life career 
flanning. These domains encompass thirty.. comprehensive goals which 
are divided into developmental objectives and in turn further reduced 
to the specific competencies on vhich the scales are based. (The 
covt>lete listing of domains, goals, and objectives is apj^ended to 
this document.) The manuals are organized developnentally so that 
comparisons can be made be\veen individuals or between groups. The 
use of the competency rating scales is ^escribed^ in this manual ^lnder 
the folloving Si^ctions: organization of Nskill level criteria; skill 
level criteria for grades 5 and '6i opportuUrties for rating students; 
examples of ^est situations; the rating scal€ (degr.eeObf 
proficidency) ; the rating form; and detailed directions for rating 
students. Examples of the student rating form and the developmental 
profile and suggestions for the use of the information obtained 
through the scales are al^o included. (Rating scales for grades R- 1 
and grades 2-a are found in BRIC documents CE 018 131 and CE 018 132, 
respectively.) (BH) 
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■ ' . , . . ■ 'I. 

PURPOSE 

The^urpose of the Competency Rating Scale Is to provide guidelines ^ 

ta teachers for thie infusion of career guidahce concepts into the daily 

school curriculum x^in a development ally sound manner. A familiar analogy 

to a rating scale is the daily pfocess a teacher might use in judging a 

child's 'reading skills:^ * 

Does' the child know the vocabulary in today's story? 
, Does the child knoW the meaning of the story? 
Cfm he/she name the characters? 

Can he/she ^tate the main idea? ' ♦ ' ' 

t * ' ' 

It may seem overwhelming to" be ask^d to, ddd more to the cufHculum; actually', 
career guidance concepts are being taught by ^teachers whenever they en- 
courage communication between students^ stress the importance of study 
skills, discuss work roles, and dozens of other ^ings teachers do every 
<lay with students. . ^ ^ 

The Competency Rating Scale is merely an attempt to organize t;he 
things students need to know to be effective people. When used as suggested, 
it should be a valuable tool in allowing any teacher to be a better teacher; 
It is a way of organizing and keeping track of the skills each student has 
developed in nonacademlc areas, \,^hat students nepd to learn, and what they 
have already learned. It Is organized developmentally so that the comparison 

individuals with peers ±* easy ; comparison of one group with another is 
also encouraged. , ' . 

^ The Competency Rating Scale is not a test . It is a set of guidelln|es 
for use by a teacher. It Kas been left flexible to allow the Individual 
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tMcher or rater to devise his or her o%m peffomance Indicators to 

determine a child's level of development In career guidance skills. 

( ' ■ ^ ■ . ' 

Examples of activities or situation^ In which a child's performance.' 

might be observed are contained <.ln the Guidance Actli^jLji^s section of 

the Coiq>rehen8lve Career Guidance materials/ ^ 



OOMPQNENTS - . 

TheConpetency Rating Scale Consists of a Rater's"" Manual for each; 
^rade grouping, K-1; 2-4, and' 5-6 and a Cumulative Student Folder which 

18 designed ta follow each student throughout his/her stliool career. 

' . ' * .-, . » ' ■ ' ■ 

Each Manual contains sections describing the criteria, for rating the 

students' skill level by Competency, use pf the- Student Rating F6nn,.W 
to rate the studteiitft» suggestions for use of.'the Infarmatlon obtained 
through the Scale, and an ApRendlx contalnltjg all of the Goals and ' 
Objectlv^ ftr kindergarten through sixth graae. . , 

The' Cumulative Student Folder contains the Student Rating #pifm and 
tlie Developmental Profile. Ther^ are three sets of coldt-coded Stbdent 
Rating Forms, one .for epch grade grouping K-1, 2-4, and' 5-6. The K-1 
Is on green paper, ^ the 2-4 on yellow, and the 5t6 on blue, paper. ' The 
Developmental-Profile con8;ists of a thrfee section fpld-out. one section 
for each. Dom^n. • 



A BIRDS-EYE VIEW ' OP THE ORGANIZAtlQN ' » / ^ 

The Georgia Careei^ Guidance, I^rogram brganil^es the career guidance 
needs of student s In klndergartejfa 'through grade si?it j^nder" three main ^ X 
doaalns: ' / 

Interpersonal Effectiveness Domain ' 

^ • # ' • " ' . ' : •■ ■ • 

Work and Life Skills Domain 




Life Career Pl^nirlng Domain / 
Th^ scndent rieed^ are stated in 30vC^mprehenslve goals. Nine goals 
cluster under the Interpersonal Effectiveness Domain; -11 under the Work 
and Life Skills Domain, andjlo bjder the Erlfe CareJr Planning Domain. ^ 

Each goal* is divided into Developmental Oblectlves. These axe a 
break--dovn of th6 elements of each Goal. Ttiey are categorized by grade^ j 
iX^viplrigs^^^^^ 2-4,' an^ 5-6. Here is an exajnple of a Goal, a Developmental 
Objective, and, grade grouplAg categories: I 

^ - ; . ' ■ - . : ' ^ ' 

I. Interpersonal Effectiveness Domain ' * 

A. Human Relatipns Skills: ^Behavior Affects Behavior *^ ^ 

Goal: The students will be able to recognize that their . 
behav^.or toward others affects others' behavior 
, . toward them, 

1. Action^ Affect BehirWor , 

Developmental .ObfectiVe K-1: Thesstudents will be 
^aware ^qf the various interpersonal relationships J' ^ 
in their lives.' N • « 

^- : Developmental Obi ec^lve 2-4: The students will under- ' 
stand the diffeirent types of responses they use In 
• interpei^onal relationships. 

Developmental Obj ec.t ive 5-6 : The students will be ^ware 
of how their actions affect the behavior of others. 

Note: the complete listing pf Domains, Goals, and 
Objectives may/lfe found in 'the Appendix, pages '^TS 
to 90, of thisiMapual. /- 



4ach Dev^lopaental Objective has been fuJ'ther red|(iced to specific 
Ccnapetenc^ipi or perfomiance objectives. ^ 'exaiqplQ of a 'Competency^ 
for the Developmental Objective *K-1 stated ^bove is:. 

'define interpersonal relationships. * ^ 

/; • ^ ' 

^Jhe Competenciea K>r performance objectives specify the behavior on 

' . . . - • • ' ^ 

which the child, is rated. Each l)evelopment£^l Objective is reduced to, 

sevcsryl competencies; a child's average performance on these Indicates' 

^ - • ' ' . - . ' ■ ' . V 

'his/her skill level on that Developmental Objective. , ^ 



^ 



i! 



V 
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WHO SHOULD USE THE COMPETENCY RATllJG, SCALE 

^ The Competency Rating Scale is used to determine the skill level of 
student^ on the Developmental Objectives that aro- related to the Goals 
of Career Qtfldance set forth by the Georgia Srat,e Department of 
Education. 

per^otiNWho uses the tlompetency Rating Scale to evaluate a 
8tudenri-8 sl^lll level 3hould necessarily be /someone who is involved with 



the student on a daily basis.. The rating may be a year-long process. 
The logical person 'to do the rating, 'then, would seem to bje the class- 
room teacher. In most cas^s. In' team teaching situation?, the teachers 
wHl need to decide at the beginning of the school term which students 
each will '1>e responsible for rating". . ' 

WHEN SHOULD THE COMPETENCY RATING SCALE BE USED - \ 

The^Competency Rating Scale is designed to be used in one of two 

way8;«4t may be used at both the beginning ajid end of the school year 

' ■ 

or^^l^may be used only at the. end of the school term. 

' ~ - ' t 

In the first case^,' when it is used at the beginning and end\^ the 

school year,, a prerating and a po^trating provide the maximum information 

to the current teacher and to the future teacher of the student. The 

prerating can guide the teac V^ in planning experiences for the class to 

enhance the areas where students seem to be incompetent in career guidance 

skills. The post rating would provid^e the current teacher with some 

indication of growth^^nd mi^ht enable him/her to revise teaching strategies 
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for the following year. The postratlng would also provide the future 

- I^eacher of the student with a recent opinion on the stitus of the student 

' on ,the career guidance skills. It would allow him/her to maike plans for 

teaching before the beginning of the School term. In the case where the 
ft' \ ' ■ ■ 

Competency Rating Scale Is used only at the end of the school year, it 

Is considered to be a posti^ing and has t\e same properties as the 
postratlng described above. ^ 

The Competency Rating Scale Form should be completed for each 
student Jon one of the two schedules described above for each school term, 
kindergarten through sixth grade. jThe time involved for the ra4:er will 
probably not exceed two days; the process of assessing skills continues 
throughout the year, however transfer students or those repeating grade 
levels will require some special considjf ration. 

In tHe case of the transfer student, especially one transfering from 
a school^^here the ComRetency Rating Scale has not been used, and thus 
where th^te is no previous rating ^b^. the child, the rater should prerate 
the student. This sho^ild be done only AFTER the child ha^ adjusted to 
the new pchool environment and^the rater has had an opportunity to 
observe /the child. The^rating cdn aid the teacher in deciding how the 
new student compares to classmates on ^tj^ skills rated and ih deteri^ning 
any curriculum adjustment that might need to be made for this child. 

In the case of thle chfld who is repeating a grade level, the rater 
merely needs to acquire a second Student Rating Form for the grade level 
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repeate4* The years should be recorded on It to shoW that the student 

repeated* The same Developmental Profile char,t may be ufied; the pew ' 

■ ■ ■ • . ■ ^ 

ptoflle caA be completed in a different color of ink or lead. The 

... . ^ 

appropriate school year should be noted beside the rating. 

Note: Use of the Developmental Profile is fully explained on page 65- 



9 
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HOW TO USE THE COMPETENCY RATING SCALE 



HOW Xa USE THE COMPETENCY RATING SCALE 

This part of the K^rVs Manual is divided into several sections 
with thiT Intent of providing complete information in an easy-to-use 
format. f , 

The sectic^ns are: 

1. Organizatlpn of the Skill Level Criteria 

2. Skill Level Criteria . 

3. Opportunities for Rating Students 
A. Example of Test Situations 

5- Th^ Rating Scale: Choosing a Degree of Proficiency 

6- The Rating Form 

7. Direction^ for Rating Students 
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ORGANIZATION OF THE SKILL '^^L (SiTERIA ' ' 

A ■ 

The following sect^^^^- an outline of the Goals, Developmental 
Objectives) and Competencies for the 5-6 developmental level. The Goals 
piid their* Developmental Objectives and Competencies cluster under three 
Domains: Intei'persorial Effectiveness, Work and Life Skills, and Life 
Career Planning. 

The CompetAeies are really performance objectives or behavioral 

criteria for the assessment of the student's skill level at a given 

Developmental Objective. All of the Developmental Objectives and 

Competencies have been written^ to agree with the difficulty hierarchy 

• ^ 

of acquiring knowledge found In B. ^. Blooto's Taxohomy of Educational 

'i. ^ ^ 

Objectives, Handbook I; Cognitive Domain. 

■ • ' ' r ' ^ 

Bloom divides the Cognitive Domain Into the following hierarchy of 
, ma j or stages : . v 

1. Knowledge 

2. Comprehension ' ^ 

3- Application, ' f 

4. Analysis ' „ > 

5. " Synthesis 
^ 6. Evaluation 

Ijhe ch^rt below presents the stage of cognition emphasized at each - 
grade level in the Competency Rating Scale. Only\he first two 
atages are emphasized at these grade levels. , 



1 ^ 

Stages 
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The first stage, Knowlefdge, and the second stage, Comprehension, 

" , ... 

are both used in the 5-6 Developmental Objectives and Competencies. 

Awareness la, the term' used in the Developmental Objectives to denbte 

thp Knowledge st'^e of learning. Such behavioral terms as define, 

describe, identify, know, list, and recognize are used in the 

Competencies of the Developmental fi^bjectives at the Knowledge stage.^ 

Th^ following definitions may be of use to the rater in both 
unde^tanding the intent of the DevelopingntaX 0|)Jective and in 
knowing what to look for in rating students on Competencies. 

Knowledge as defined here inc^ludes those behaviors (. . .) which 



emphasize the remembering, either by recognition or recall, of 

* 

ideas, material, or phenomena. The behavior expected o Se student 
in the recall situation is ry similar to the behavic. ^as 
expected to have during the original leading situation. .... . ) 

The process of relating and judging is also involved to the extent 
that thi^ student is expected to answer questions or problems which 
are posed in a different form in the [evaluation] situation than 
In the original learning situation (Bloom, 1956, P^62).* 
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DEFINITIONS ' . " , 

!• peflne : explain the nature of something or make the meaning 
of 8omethlng'~clear through statement or discussion. 

2. Describe : ^tell In words how a person looks, feels, or acts, or /\ 
how a place, a thing,* or an evfent looks. 



3. Identify : recognize as being a particular person, or thing; 

prove to be the same as something else. . 

4. List. : orally In writing, relate k^series of names, numbers, 

Y^rds, or phrases. 



/ 



5. Recognl:£e: remember something sib havinlg^been seen or known or hedrd 
before. ' - • 

Understand Is t|ie term used In the Developmental Qbjectlve^ to 
denote the Comprehension stage ^f learning. Siich behivlordl terms as"*" ^ V 

. % ' ...... ^ ^ , 

compare, contrast ; explain, give examples, lllpstrate. Interpret, and / 

^ ^ * 1/. ' ■ 

match are used In the Competencies of the Developmental Object lve6 at 

the Comprehension stage^ 

These definitions^ may be. useful to the rater: <^ 
[Coqiprehenslon: ] That Is, wher -j* j ^jgi^ onted with a 

communication, they are expi t i i^ha^ oelng communicated 

I. ■ , ^ ■ ■ ■ 

and to be able t<kmake some use the material or Ideas contained 

1*' . - r 

In It. The communication may be in oral or written form. In ^ ^ 

- • 1^ 

verbal or symbolic form, or (...) It may refer to material In 
concrete form as well as hp material embodied on paper. 

Although the term "comprehension** has been frequently associated 
1th reading, e.g. reading ^fomprehenslon, the use to which It Is 
being put here Is a somewhat broader^ one In that It Is related to a 
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greater varlet^ of communications than that encompaased by 
'written verbal materials. (. . ) Comprehension [though] Is 

not made syii^onyiiioMd with complete understandings or even with 
thfe ful^eM: grasR^of a m^stage. Here we are using the term 
^'comprehension" to include those objectives, ^ehaviors, or 

responses which represent an underst^an^ing of the literal 

^ . ■ I. . . , /i 

message contairiejl in a connnunication "(Bloom, 1956, p^ 89) 



DEFINITIONS 



Iv , Compare^ 



2« Cpntrast 
^3. Explain 



4- Givd-E^dii^les: 



find out or point out how, 'persons 6r things are 
a;il!ke'' and how< they are different. ^ V , 



pu^ side by side, 



show differences wh^n^^coi^ared 

make Rlain or clear; tell the meaning of; tell 
how to Jdo; state the cause of; give reasons for. 



mp-^ lear through appropriate stories or comparisons 



Illustrate : make clear or explain by stories,, examples, comparisons 



J 



J 
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6KILL LEVEL CRITERIA 

Developmental Level 
Fifth Through Slxrtf Grades^ 




r 



f 



■ L 



f Note: The // sign before any Developmental Objective i^dic^^res that 
' > there is a complimentary activity in the Guidance Activity 

section of the Comprehensive Career Guidance materials. ^ 

/ , 



,^^)(iMA^IN^ INTERPERSONAL EFFECTIVENESS A * 

^- ' ' y \ -^^ ^ ' -^^ ^ • \ / 

Huaan RelationjB Skills^ Behavior Aff e^cts' Be fevlor * 

. y • , _ V — r~" ^ • 

The rftudcrtts wUl be ab^t^V'^to recognize th^t their behavior toward ' 
dthers affects other's l^ghavlor- tov^r<|; them. " 



Actions Affect Behavlpr; The student.s will be aware of how the*f 
ikftlons affect the ^ehavlor of others? 

The students are able to: - / 

, i-r^ogrilze how their actlorls affect the ^tions of others. 

f -recogtfize how their actions affect the decislons't&f others. 

•recognize how their actions Effect the conduct oja others. 

•recognize that the effectiveness of an action Is determined 
by the type of response they receive mom others. 

*2* Relationship Between Actions and Responses; The i||ti^ents will 
be aware of the relationship between actions and responses. 

The students are able !tg: 

'define action. 

•define response. ^ . $• 

* ' " Ai 

•recognize the following relationship bet;ween action and ' 
. r*- response: an action occurs, the p^erson "thinks" and ^*f eels" 
about that aqtlon, then the persQn^glye^hls response. The 
J logic of a person's response Is dependent upon the logic 
of his thinking and feeMhg * about the action. . 
*<See A Guide to Rational Living by EXll^, and Harper.) 

** 

Human Relations Skills; Friendships \ 

The students will be able to demonstrate an understanding of the 
ptocess qf making and keeping friendships. ^ ^ 
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Maiding and Keeping Friendships; The students wll! uhdeM^and 
^ /C"^*** process of ' making ^and keeping friendships., ^ . . 

The students are able tor 

• explaih why making and keeplnfe friends Is a basic liuman 
n^. . . ^ . 7 

^ -explain, why caring about .others Is a basic kejyr t6 making 
^ /' and keeping f rlendsl^lps. ' ^ 

• -explal-n why desire for friendship Is a requirement f or nnakl 
an4 Jtfeeplng f rlenAships, ^ " 

•proW:<}e examples of ways they can initially act frleAdl/ 
^ as a> means of making new friiendshlps. . ^ 
" ' *(i.e. , ^speaking klnfily, being genuinely Slnterested; 
sharing activities, experiences, f^elinfli^'^tc. ^ 




A 



•explain why the development of trust^^^j^Vrtant In keeping 
friendships. . . 



ixplaln why the development of loyalty Is Important In 
keeping friendships. 



•provide ej^amples of- how the above factors can apply In 
friendships. \ 

P c . ' - < ' 

•provide examples of how the above factors relate to group 
friendship skills. ^ / 

*(l.e., as relating to cliques, et^) 

l*^xplaln how cliques can affect frlfeiidshlps. / 

■ y ■ . 

• effective ness of Their Own Friendship Sklllfe^ The studente^wlll 
^yluate the. effectiveness of their own friendship sk:^lls. 

T«p students are able to: ^ 

•list the friendship sklirfe of an Ide^l person. 

•list their own friendship skills. 

•evaluate^^their own friendship skills as effective or ineffective. 



J. 



escribe methods of change for those friendship skills they 
have judged as ineffective. 

< ' • • \ " 



Human Relation^ Skill|; Expressing Opinio ns and 6i5liefs/ 



/ 



\ The stud^nt^ will be able to demonstrate an awareness dfe the vaVlous 
methods of expressing their opii^ns and beliefs. > 

Methods of Expression: The students will undersiand the 
yaridus methods pf expressihg , opinions and belidis. 



The students are able to: 



'provide example^ of verbaj. methods of expressing opinions 
and beliefs " - \ ' 



' provide Wxamples of nonverbal methods ojf expressing, 
opinions and beliefs, . 

'illustrate those methods of expression which encourage r. 
others to listen. ' v . I 

\ ■ ^ , . " . ^ 

-'illustrate tho^ metlfeds of expression which encourage 
others to respond. 

/compare and contrast methods of expression which encourage 
others to listen and* to respond. 

* provide examples of methods of expression which 'are Used* in 
group situations. 



provide e^xamples of method^ of ebcpression which dre used in M 
one-to-one situation's. 

coilpare and contrast the medfiods of group expression and 
one-to-one expression. \, 



Their 


Own 


Methods p 


f Expression: 


their 


own 


methods^ 


expressing ( 



The students 3[re able to: 




1. 
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* describe their own verbal methods of expressing opinions 
and bel;^efs. 

^ > 

'describe their own nonverbal methods of expressing opiijions 
and beliefs. . 

•describe their own methods of expressio^ which encoi^ge 
others to listen. / 

' 'describe th$ir own methods of expression which encourage - 
— ^ otliers to respond. ' ^ ' / 

•descri||» the^r own methods of expression that; they Xise in 
) group situations. 

■ . ^ ^ • , ' t ' ' 

•describe their own methods of expression thait they ube^in 
one-t,o-one situatiions. ' . 

• evaluat^ their methods of expressing^opinlons and bel4.efs^ 
as effective or ineffective. 

•describe method^ of change for those method^ of expression 
they Judged to be ineffective, 

■ ■ . I ■ 

Human Relations Skills : Acceptable Behaviors In Groups 

The students will be able to identify socially acceptable behaviors 
occurring in a group situation.' 

" ' ' ; \ 

1- Relationship Between Rights of Self and Rights of Others; The 
students will understand the relationship between the rights of 
self and the rights of others in group situations. 

The sbgudents are able to: * , 

•compare and contrast the give-and-take- relationship between 
^ the rights of self and the rights of others. 

# 2. Characteristic Behavior Patterns: The students 'Will be aware 

of the characteristic beha'^or patterns (roles) that develop as 
a part of group interaction. 
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Thm mtvddiitB are able to: 



* define group interaction 

# ^ y • 



recogn^e that the role of leader la a charactexrlsMc 
bt^havior patfern which develops as a part of group Inter- 



action* 



* recognize that the role of listener ^s a characteristic 1 
behavior pattern which develops ad a part of group Inter- / 
action, . ■ 

•daflne the role of 'gatekeeper In group Interaction/ 

* recognise that the rble of gatekeeper Is a characteristic 
behavior pattern which develops as a part of group Inter- 
action. 



'define the role of advocate In group Interaction. 

•recogjuie that >he role of advocate Is a characteristic 
bimovlor pattern which develops as a part of group Inter- 



action. 



3* Behavior In Group Interactions; The students wlH l^*/^iillre of 
t-h^ii own behaviors In group Inter^tlons. ' 

The students are able to: 

* define socially acceptable behavior In group Interactions. 

■J- /list their own socially acceptable 1)ehavlors In group Inter- 
actions . 

•list their own socially unacceptable behaviors In group 
Interactions. 



Relating Wltji, Signi ficant Others: Competltlvepess and Cooperatlveness 

The students Will be able to recognize the effects of competitiveness 
and cboperatlveness with both peers and adults. 



Effects, of Cooperativeness; The students will understand the 
effects of their cooperativeness with both peers and adults/ 

The students arer able to: 

'define cooperativeness. ^ 
.*(cooperativeneGfs: working together toward ^ common goal.) 

•provide examples of their cooperativeness with peers. 

•provide examples of their cooperativeness with adults. 

• explain about some of the helpful effects of their coopera- 
tiveness with both peers and adults. - 

•explain about some of the harmful effects of their coopera- 
tiveness with both peers and adults. 

Effects of Competitiveness; The*students will be aware of the 
effects of their competitivehess with both peers and adults. 

The students are able to: ' 

• define competitiveness. . 

* (competitiveness: contending with others for profit, prize, 
or position; a contest.) 

•provide examples of their competitiveness with ppers. 

•provide examples of their competitiveness witlj adults. 

•explain about some of the helpful effects of their competi- 
tiveness with both peers and adults. * 

• explain about some of the harmful effects of their competi- 
tiveness with both peers and adults. 



Differences and Similarities Between Competitiveness and Coop- 
erativeness; The students will be aware of the differences andy^ 
similarities between competitiveness and cooperativeness. 

* 

The students are able to: 



■ , ■ r 
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'recognize that competitiveness .and cooperativeiijess are both 
. irays of getting things accompliished. 

'recognize that bpth competitiveness and cooperativeness can 
be helpful. 

'recognize that' both competitiveness and cooperativeness can 
be harmful. 

'recognize that the emphasis of dompetitiveness is different 
from the emphasis of cooperativeness. 

*(i.e., competitiveness tends to draw people apart, while 
^ cooperativeness tends to bring people closer together •) 

* recognize that competitiveness generally involves "winners 
and Ib^ets", while cooperativeness does |iot use that type of 
terminology. \ 



Relating With Significant Others: Family Relationships 

The students will be able to recognize the value and process of 
establishing an effefctive relationship with the^r families. 

#li Process of Establishing Effective Family Relationships; " The 

students will understand the process of establishing effective 
family relationships. 

, Using a hypothetical family situation, 'the students are able to 
•define, effective family relationship. t 

•provide examples which show that the belief that all persons 
are equal in worth and dignity is a part o,f the process of 
establishing effective family relationships. 

\. 

•providfe examples which show that respect is a. pert of the 
process of establishing effective family relationships, 

• provide examples which show that listening is a part of the 
process of establishing effective family relationships. 

r ■ ^ 

•provide examples which show why communication skills are 
necesaary for the process of establishing effective family 
relationships , 
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• provide examples which show that cooperation is a part of 
the process of establishing effective family relationships. 

•provide examples which show ways of handling disagreement or 
conflict as a part of the process of establishing effective 
family relationships. :^ 

•explain what comprises a family meet^lng. 
*(l.e., reference: Raising a Responsible Child or the S>T>E.P. 
Parentis 41andbook . both by D. Dinkmeyer and.G. McKay. )^ 

■ . ' ). 

^* provide examples which show that regular family meetings can 
be a helpful part of the process of establishing effective 
family relationships. 

2^ Results o^ f Effective Family Relationships; The students will 
be aware of the results that come from having effective family 
relationships. . ' 

. * 

From a hypothetical family situation, the students are able to: 

•recognize the resulting feelings when the belief th^ dll 
^ persops are equal In worth and dignity is a part of the 

family relationship. 

•recogiiize the resulting feelings when respect is a part of 
the family relationship. ' 

•recognize the resulting feelings when listening is a part of 
the family relationship. 

.recognize the resulting feelings when commuriic^tion skills 
are a part of the family relationship. * 

•recognize the resulting feelings when cooperation is a part 
of the family relationship. ^ ^ 

> -recognize the resulting feelings and the effects when regular 
family meetings (as proposed by Dinkmeyer and McKay) are a 
part of the family relationship. 



A. 



G. Self Validation; Worthwhileness 
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The students will be able to achieve feelings of worthwhlleness. 



Worthwhl leness In Relation to j&thers; The students will be ayate 
of methods of attaining feellhgs of worthwhlleness In relation 
to other people. v 

the st^ents are able to: 

•recognize that when feelings of worthwhlleness first begin 
to develop In an Individual they do so In cc/lnparlsoti |:o 
other people. 1^ , \ * ' 

•lecognlze that as feellngs^of worthwhlleness mature the 
Jwphabls shifts from comparison with others^to self 
actualization. , ' 

.recognize that self awareness (physically, emotionally," ' 
^ Intellectually, and socially) Is a method of attaining 
feelings of worthwhlleness. 

•recognize that meeting new challenges Is a method 
attaining feellngd of worthwhlleness. 

•recognize that being flexible In meeting the needs and de- 
mands of themselves and others Is £ method of attaining 
feelings of worthwhlleness. ^ , ^ 

-recognize that, understanding tjie meaning ^nd the effects of 
behavior (of themselves and ^hers) Is a jnethod of attaining 
feelings of worthwhlleness. 

•recognize that sensitivity to others is a method of attaining 
feelings of worthwhlleness. 

•recognize that tolerance (understanding and accepting In- 
dividual differences) Is a method of attaining feelings of 
worthwhlleness. ^ 

• Feelings of Worthwhlleness; The students will understand their 
own feelings of wort1lv(hlleness. - 

The istudents are able to: 

•describe general feelings of worthwhlleness. 



'provide examples of ways to attain and maintain these feellnga* 
• ^ of j«rorthwhlleness. ^ , 

*de8Crib0 their own feelings of worthwhllenesB.-. 

* 'provide examples of ways they have attained and main- 
^ ^ tained these feelings of worthwhilenessA 

Self Validation; Cbntrol Over Self and Environment 

The gtudents will be able to recogWize that they can exercise some 
control over themselves and their environment. 

^^^^^Q'^g Controlling Self and Environment; The students will 
be aware of factors .ii^olved in the process of controlling 
themselves and their environment. 

r 

' The students are able to: • - 

•recognize the ^dilowing relationship; x when an action occurs, 
the student "thinK&I!-^^ '^feels" about that action, then the * 
student giv6s his response. The logic of a person's response 
is dependent upon the lodic^f his thinking and feelings 
about the initial acti^nA It the strident wishes to change 
his type of respons/tf to atl action, then he will have to 
change his belief (thinking and feelings) about tjhat action* 
*(See A Guide to Rational Living by Ellis and Harper.) 

'•recognize that controlling their attitudes and thinking process 
'' is a major factor involved in having some control over themselves, 

•recognize that controllitig their attit^^s and thinking 
process is a major factor in having some control over their 
environment. 



Self Validation; Individual Di?f 



erences 



xte students will be able to demonstrate an understanding that all 
Individuals, including themselves, have different and varyin^per- 
*nal characteristics and abilities which distinguish them from one 
! another, and that certain of these characteristics and abilities 
may. change from time to time. 
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ChimgM In Behaviors and Abilities! The students will under^ 
sta^d the changes that occur In characteristic behaviors and 
abilities of self and/or o^ers over time. 

The students are able to: 

■ ' ' ' ( * y 

/define the tern "characteristic beh^lor patterns" ag^he 
Irays a person usually jacts. 

'list characteristic behavior patterns of others at sevjeral 
stages, such^as birth, age two, etc. 

* list present characteristic behavior patterns. 6f others^ 

•conpare and contrast padt> and present behavj^or patterns of 
others* 

•explain changes In physical and Intellectual developnent 
In terms of time, needs, ^and Interests* . 

•list ^lielr own characteristic behavior patterns at several 
stages, such as blrth^ age two, etc. 

^±Bt thelT own present charactexkstlc behavior patterns. 

■ * conpare their own past 'and 'present behavior patterns. 

'explaln^the changes In their own physical and Intellectual 
deve|fopnent In terms of time, nefeds, and Interests. 
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POMAIN: WORK ASD LIFE SKILLS 



Pally Living! Consumer Skills 

Tbm students will be able to Identify consumer skills that' are uaad 
In daily living. 

#!• Consumer Skills Used and Weeded by Differeti^ Groups; The 

students will understand th6 various consumer skills . that are 
^ u^ed and needed by different'* consumer groups* < 

The students are able to: ^ 

'identify several groups of consumers. 

*(l.e., children, adult3\. women » grandparents, teenagers, 
boys, etc. ) - , 

:• '. \^ 

'identify consumer skills needed by each group such afi dis- 
tinguishing between necessities and non^-necessities, and 
recognizing the influences of advertising. ^ 

^ 7ie3q>lain the difference between the skills needed by different 
groups. % ^ 

'identify consumer aids such as guarantees^ warantees, and 
consumer resource's (llteraturi^, ofganlzatiions, laws, etcO 

Daily Living; Schonol Relevancy 

The students will be able to ideWify the relevancy of school subject 
matter and other school experiences to community, home, leisure, 
^ and occupations. ^ ^ 

. • v * 

!• School Experiei^ces; The students will be aware of the school 
academic and social areas at their grade level. 

The fiitudents are able to: 

tst the school academic experiences they encounter at * 
tiair grade level. ^ 
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• list the school 'social experiences they enc'ounte^ at their 
^ ' , grade leve^• " ,1 . , *^ 

#2. School Relates to the Worker; The students will tinders t and how 
/School academic and social areas, relate .to the role^f worker 
on the Job, . / • ' ^ 

The students are able to: ' / ^ 

•identify a vq/rker role* 



4 



•list various activities of the worker on the job. 

r 

4 ' relate school academic ^reas to worker activities, i \J. 

'relate school social areas *to worker activities. 

• ' ■ / ^ . • , . . ■ . : ' % 

3. School Relates to thg Leisure Participant; The^students will ^ 
underfl^gnd how schopl academic and social areas delate to the 
•lei3ure participant. * 

The studied ts are able to: 

•identif)^a leistire participant tole. 

*(i.e. ^ golfer, diver, hunter, Setc. ) - 
* 

•list various activities of the leisure participant. 

^ — _ ^ j' 

• relate school academic areas to the activities of the ' 
leisure participant. 



•relate school social areas to the activities of the leisure 
participant./ 



Task 'Responsibility/Employability ; Dependency in Task Accomplishment 

^ The students will be able to recognize that others depend on them 
in helping perform a task and will be able to identify situations 
In which people depend on each other to perform certain tasks. 

f 

#1. Situations Where People Are Dependent : The students will under- 
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stand sltuatidfts wher;^ people are dependent upon each other to' 
\ acconpllsh a task. >• ' ^ . ' ' 

'Th^atudfents are abl^ to:^ 

•give examples of situations where they work with others . 
to ^complish a task. y 

•give examples of situations where others depend on them to 
t iaccomplish a task. c : 

•give examples' of situations where'^they depend on oth<er&, to^ 4^ 
accomplish a task. « . 

i' ' ^ ■ 

•give examples of situations where people wo rl^ together. ^ 

•give examples of situations where people are dependent on 
J each other. • 

J>» Ta6k Reaponsibility/Employabilitv: ^Jalue from Tasks Well Done 

The students will be able to recognize th^ value (personal Vbwards) 
wHlch com^ from a task well doneT^X 

^ i ' r . 

#!• Personal Rewards; The students will understand the personal Jh 
rewards available when a task is done well. ' ' ^ 

The students are able to: f 

• explain whjr* and how^xtemal criteria (someone *^el^e*8 
standards) determine if a task is well done. ♦ 

^ • -provide examples of extrinsic reward^avallable for those 
who do a task well. \ 

'recognize that most extrinsic rewards are/dependent upon 
^external criteria for task accomplishment. 

•explain why and how internal criteria (personal standards) 
determine if a task is well done. ^ 

•provide examples of intrinsic rewards available for those 
who do a task well. 
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*rec0galze that most Intr^slc rewards are dependent upon one's 
Internal criteria for task accomplishment. 

Task Responslblllty/Employablllty: Purpose and Steps of a^Task 

The sttidents will be able to recognise that tasks have a purpose 
and that steps are«followed In completing a^^sk. 

#1. Processes and Steps of Tdsk Accomplishment; , The students ylll 
understand the major processes and the steps Involved in «task 
accomplishment. - , ^ 

The students are able to: . 
^ ■ ■ ' * " 

• give their own examples of the processes-and steps Involved In 
task accomplishment: . ^ r 

*" 1. specify a task ' \ . 

2. explain the steps Involved In planning for that task. ' 

3. explain about the "doing" /portion of the task. * 

4. explain about the steps Involved In evalua.ting"l:helr 
^ task accomplishment. 

5. explain about the steps Involved In "redoing" the task ^ 
If necessary 



Task Responslblllty/Employablllty: Personal Characteristics and Job 
I^eld s " " ^ : ] 

The students will be able to recognize certain personal characteristics 
that are related to job fields. v 

'l. Characteristics Relate to Jobs; The students will understand 
how some personal characteristics relate to job f irelds. ' 

The studfttits are able to: ^ . 

".Y ■ ■ . • ■ ' - ■ 

' ^-/Identify job* fields and clusters. 

•identify personal characteristics in terms of*behavior ' 
1^^^ and likes/dislikes. 



explain why certain personal characteristics might oA 
with one clusjter and not Another. ' . ^ ] 

*(i.e,,. The characterl'stlc liking to be with people goes 
irltM Personal Service and not with Construction.) 



• ' . ^ ' . n 

2- .qharacteristics and Job Choicer. The students will be aware of\ 

*^ relationship between personal characterise 
tics and Job choice. ^ ^ ~ 

When givpn a situation, such as a story or ititerview. the ' 
students are ^ble to: . j . 

•recognize the consequences of personal characteristics 
■ not matching Job choice. - ^ " . 

•recognize the consequences of personal characteristics 
matching Job choice. 

Work and leisure Envi ronmfents ; Work andu Leisure Activlt leu ' A 
SL^cSJiti^!^ ^^^^ '° distinguish between ^ork and leisure 



#1- Similarities and Differences: The students will understand " 
activi°ie8 and differences between work and leisure' tiine\ 

" " • -f ' - 

The students aye able to: . . , ' 



* define work act^ities. O » ^ 

•define leisure activities. \ ^ . 

• - ' ^ ' ' . V s 

give examples of work activities. , 

.» - ^ , - ' • 

^ -give rfxamples of leisure activities. 

Work and Leisure Env ironments: Respect for Work Well Donp 

• , ' • 
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^ Thm studta^s^ will f»e able to tecognlze that respect Is due to ^ 
others £« the contributions they make In their various roles ^n5h\ 
ifhen theu>Wbrk Is Well done, regardless of Its nature. • # ^ 

Purpose Qi Work Roles r . The studentft^ will understand the 
purposes of var^loua work roles. ^ 

' ^ * ' ' ^ ' ■ ' • , . ' ^ 

The student^ Are able .to: 

•list var4.6us wo^rk roles: * 

'glve/exdnples of the purpose of varlpus work roles. . 

Respect f or Any Work Dode Well; The students will understaAd 
that respect Ich due .to others for work that Is well done, 
regardless of ttie nature o^f that ^rk^ 

• ^ ' ( ^ ' . m ' " 

' The -Students are able to: ' ^ ^ K 
; ^ list work ri^lfes that are. ^^peallng to Irhem. 
ys •list work roles that kre npt^appeallnjy^o them. z;^ / 

^ ' ' -give examples of appealing work tluit Is done well. * 

yglVe examples of unappe^ng work that Is done well. ' 
•explain why-respe<^ Is Sbe for work well done - appealing 

or not. : y ^ ^ , 

^ • recognize reason^Qih^Liespect ts sG^etlmes riot given for 
""rk well donij, ] , ^ ^ / 



, low sOTlal status, unappealing ,";^rp08e seen as 
LSlgnlf leant, etc.) ' . K ^ 

Work and Lad.sure -Environments: , All^People Work ^ 

' The students will be a^le tot recognize that all people perform some 
tjrpe of work. 



^* Work Rol es and Activities: .The students will understarid^varlous 
work roles and activities performed by ^others. 



-34- 



3,9 



Vbm students are able to: 
' rldentify the work roles and. the activities of some adults. 



• 



'Identify ndn-i^rk. roles and i^tlvltles.* 
*(l.e., dttzen, leisure^ participant, ^^amll^ m^ber) 

^ *giy6 exa^les of work roles and activities performed by 
others. ^ * ^ ^» ^ \ / 

Work and Leisure Environments ; WoA Roles Change/Hultiple Roles 

She students will be able to recognize that work rolea may change 
during one* 8 careel: or that a worker may have multiple roles at the 
s^ tline. 

* ^ J . V \ ' ' - 

1. Work Roles and Activities; The students will understand 

various work^ roles and activ^ities performed by others. 
# *(This^ is Identlcat-to Goal 1 - Objective #1.) i^. 

' The ^students are able; to-:* . ' ^ ' 

• \ ' }■' ■ 

*j.dentlfy the work roles ^d the activities of some adults. 

•identify non-work roles aijjil^^vities. \ a ^ 

*(l.e., citizen, leisure participant, family member) 

s 

•give examples of Hhe work roles and the activities per- 
formed .by others. ^ 

■ ' ' - \ ■ ' ' 

#2. Multiple Roles: The students will be aware that a worker may 
have wHtlple roles at the same time. j 

The students are able to; 

•list workers' and their activities. 

•list the different work roles of a particular worker. 

•llsti different role^> othe^^ljan work roles, oi that same 
worker. - \ 

* recognize that a worker can have multiple roles at the same t 

- 9 
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Work and Leisure Environments; Interests and Abilities Relate To 
Jobr Clusters 

The students will be able to recognize that there are families 
(clusters) of jobs Which relate to one another and that one^s 
Interests and abilities can relate to several jobs as Result. 

1; Interests And Abilities Relate To Clusters; The students will 
understfmd how Interests and abilities relate to job clusters. 

The students are able to; 

^describe the U,S,0,E, Classification System. 



U,S,0,E. Classification System 





.Divisions 


^Clusters ^ 

«> 


Service Group 


CondumerN^Educatlon and Homemaklng 
Public Services 
Persona]. Services 
Hospitality and {Recreation 

y 

.? 


Business Gro^p 

« ,; . 


Business and Office 
Jlanuf acturlng 

Marketing and Distribution 

Transportation 

Construction 


Science Group 

■0 


Health 

Environmental Control 
Agri-business and Natural Resources 
Marine Science 


Communication Croup 

/' 


— ^ \ ' \ 

Communi't^tions and Media 
Fine ArtSs^nd Humanities 
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^'ll«t th^/lnterests of people who hold Jobs In various 
dusters. . 

'list the abilities of people who hold Jobs In various 
clusters. ^ , 

» , 'explain why people with certain interests and/or 

abilities night choose a Job in % part leulir cluster. 



'Interests and Abilities Relate to Several Jobs; The students 
Vlll be aware th^ Interests and abilities can relate to 
sevetal Jobs. 

The students are able to: 

*when given an. example of an interest, list those Jobs thj^ 
might satisfy that Interest. 

-V 

•when given an example of ah'^ablllty, list those Jobs that 
might use that ability. 



\ 
i 



r 
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DOMAIIJ: LIFE CAREER PLANNING 



Planning Skills; Attitudes and Vaiiies Affect Decisions, Actions, 
and Life Styles ' , ^ 

They^udents wlU be able to recognize that attitudes and values 
affect declfidonsV actions, and life styles. 



1. Life Styles: The ^students will be aware , of Various life styles. 
The students are able to: a 

■ ' c ' /■■- 

^ define* life style. 



•list various llfe^styles. 



•Identify life styles f+om example situations. 

^ w; * ■ 

'2* Attitudes and Values Affect Decisions and Life Styles: The* 
students will be aware of how :attltudes and values affect v 
decisions and life styles. W ' - 

v., 

.The students are able to: 

•recognize the relationship between decisions arid life styles. 

•define^ attitude. , 
^(attitude: way of thinking, acting or Reeling.) 

•recognize that attitudes affect decisions; 

. ^> • ■• ■ 

•/define values. 

^(values are based on thre^ processes: choosing freely from 
^ Alternatives aft^r consideration erf th.6 consequences, prizing 
c or being happy with 'the choice and being willing to affirm 
, that choice publicly; and ^acting or dolpfg something with 
that choice. ) ^ ■ . 

•recognise that values affect decisions. 

•recognize that attitudes affect Life styles. 

•recognize that values affect life styles. 



^ •identify decisions that are inf,luenced by attitudes, 
•identify decisions that are influenced by values, 
•identify life styles that are influenced by attitudes, 
•identify life styles that are influenced by values. 

' r 

Planjging Skills: Decisions Made by Self and Others , 

the students will be able to recognize that they m^e decisions and 
that their lives are influenced by decisions made by themselves 
and by others. * , 

• s' 

!• Students Lives' Are Influenced by Their Decisions ; The 

stVd^at^will be aware of how their lives have been, are, and 
will be dhfluenced by the decisions' they make. 

sta4gnfcsA are able to: > 

\ 'j . 

identify aXmaj or personal decTticm they made in the past. 



* 'examine the short rajnge and long ^r^ge effects of that 

decision.. 

•identify a major personal decision they are in the process 
of making. 

'examine the possible short range and long range effects 
of that decision. 

•identify a major^^rsonal decision that might be made in . 
the future. 

Isi^eculate and examine the possible short range and long 
grange effects of that decision. 

#2. Students' Lives Are Influenced by Others* Decisions: The 

students will be aware of how their lives are influenced by 
decisions made by others. 



The students arl able to : 



I 
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•identify d«rision^ mad6 by parent that influence ^eir 
J lives* 

•describe how these decisions made by parents influence 
their lives. / § ' 

•identify decisions made by teachers that influence their 
lives. ^ 

f •describe how those decisions made by teachers influence 

their lives. 

Identify decisions made by the peer-group that influence 
/their lives. 

^ , X^v^escribe how those decisions made by the peer-group 

^ Influence ^^^^ lives. 

•identify >^e^^ons made by government that influence their 
lives. V 

, "describe how those declsloiis made by government Influence 
. their lives. ' - — ^ 

V ' ^ ^ 

C. Planning Skills; Alternative Decision-Making Courses 

The students will be able to recognize that there can be alter- 
native decision-making courses, with differing^ consequences. 

/ 

\ 

Alternative Decision-Making Courses And Consequences: The 
students will understand the relationship between alternative 
decision-making cour it d consequences. 

The students are able tc 

•define the word alternative in^terms of decision-making, 
"define consequences. 

:.provide an example of a decision made concerning a specific 
problem. , . 

•identify alternative decisions that could be made for the 
same problem. 
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• consider the consequences of each .alternative decision that 
could be made fqr the same probldb. 

( 

, * explain about the relationship that |ixlsts between alternative 
decision-making courses and consequences. ^ 

2^ Choices Within Declsloin-Maklng Courses t The students will 
understand about the choices \^thln decision-making courses 
4ild their differing consequences. 

*■"' "* 

T|iie students are able to: 

Identify a decision-making course. < 
^(l.e.y a series of decisions relating to the same area 

such as oareer choice, choice of musical Ins'trument to 

study, choice of friendship groups etc.) 



*llst t\^ decisions made In that decision-making course. 

•Identify alternative decisions to those decisions that 
were lls^ted. 

•examine the differing consequences of thope alternative 
decisions. j ^ 

* define choice. • ' . 

, *glve an example of a choice and explain what makes It a 
choice. 

* explain about a personal decision-making course, the 
choices wlthln^^nat course, and varying consequences of 
the choices. ^ 



Planning Skills; Planning vs. Trial and Error 

The students will be able to recognize that planning leads to 
more effective performance than does chance or *'trlal and error*' 
apptoach to a task. 



#1. Planning Is More Effective Than Trial and Error; The students 

will understand that the planning process Is a more effective 
' approach for task accomplishment than trial and error. 
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The students are able to: 

•define effectiveness Injierms of efficiency, time resources, 
money resource^, completed product or outcome, and quality 
of product or outcome. 

•compare and contrast the effectiveness of the planning process 
with the effectiveness of trial and error. 

/explain why the planning approach Is more effective than 
the trial* and error approach to a task. 

Educational Environment; Demonstrating Effective Study and 
Learning Skills ( " 

The students will be able to demonstrate effective study arid 
learning skills. 

■ \ . . 

1. Study^ Systems; The student^ will be aware of how their stu 
skl^s combine to ^orm a study system. ?^ 

The studepts are able to; . 

•define study system. 

•Identify the factors that are Involved In a study system. 
*(l.e., SQr3= surveying + questioning + reading + wjrltlng + 
^ reciting) 



#2. 



•Identify the skills needed' In a study system., 
•Identify their own effective skills. 

•recognize how their own effective skills Incorporate Into' 
a personal study system. 

Inpoytance of an Effective Study System; The students will 
understand the Importance of ' developing their own effective 
study system. 4 

The students are able to: 

•define an effective study system. 



7 

i 
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■ ' ■ ... 

* recognize the consequences of a consistent and effect;lve 
study system. 

» "recognize the cbnsequences of having no consistent, effective 
study system. ^ 

'examine their own study system. 

J ' * ' ' ' ' 

' 'compare their own study system to their definition of an 

effective study system. * 

* ' ^ . ' . .• 
•identify those skills, if any, which need to be chto^ed to 

make their system more effective. 

. ■ - *^ . ■ . . ' 

Educational Environment: Using Listening and Speaking Skills 

The students will be able to employ listening and speaking skills 
that allow for involvement in classroom discussions and activities. 



!• Applications of Listening Skills: The students will under- 
stand the applications of listening skills and how to use them 
in the classrobm. 

The student^ are able to; ' ^ 

•provide examples of the use of attentlveness as a listening 
skill. / /.^ 



•use attentlveness as a listening skill In the cladsroom. 

•provide examples of timing (knowing whj^n tq listen and 
when to speak) as a listening skill. 

•use timing (knowing when to listen and when to^lipeak) in 
the classroom. 

•provide examples where listening for the content of the 
speaker's message proves to be a helpful skill. 

•use listening for the context t of r age 
in the classroom. 

•provide examples where listening to i ^mber oves to be 
a helpful skill. 




'use listening remember in the classroom. • 

•provide examples. where listening for the^ speaker's feeling' 
and hidden messages proves to be a helpful skill. 

^ •use listening for feeling and hidden messages in the classroom, 

'define a. feeling response, 
♦(reference: Dr. Robert Carkhoff: Helping And Human 
Relations > Volume 1 and 2.) \ 

\J 

-recognize from examples various feeling -responses. 

•use feeling responses in the classroom. 

•define and ijfecognize I-messagfes. 
♦(reference: Dr. Thomas Gordon: P,E.T. ) 

■ '\ ■ * 

•use I-messages in the classroom. 

.'2. Applicat ion of Speaking Skills: The students will understand 

, the applications of speaking skills and how to use them in the 
T classroom. ^ 

The students are able to: \ 

\ •recognize that different speaking skills are needed for 
one-to-one situations aad for group situations. 

•explain how preliminary skills that are necessary before 
actual verbalization apply in a one-to-ofte situation. 
*(i.e., getting attention, taking turns to speak, responding 
when spoken to, etc.) / 

•explain how preliminary skills that are neceatsary before 
actual verbalization apply in group situations. 

•explain how speaking distinctly applies in a, one-to-one 
situation. - 

•explain how speaking distinctly applies in group^ situations. 

•explain how speaking with an adequate voice 4evel applies in 
a one-to-one situation. 
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•explain how speaking with an adequate voice level applies 
in group situations. 

•explain how responding appropriately applies in a one-to-one 
situation* , 

^ *explAn how responding appropriately applies in group 
situations. ^ ^ 

'explain how contributing to the topic at hand applies in 
a one-to-one situation. 

! explain how contributing to the topic at hand applies in 
group situations. 

•explain how responding about feeling applies in a one-to- 
one situation. 

• illy t rate the various methods of responding about feelings 
in a one-to-ojie situation. / 
*(i.e., feeling i-i^|fponses see Carkhoff; I-messages se^ Gordon) 

j ^ 
Edubational Environment: Evaluating Ability, Progress and Metfiods 
of Improvement 1 ^ 

The students wilJL be able to realistically evaluate abili*-^' 
progress, and method«^^of^ improvement in various subject art 

■V ' 

#!• Applying Methods of Evaluation; The students wil^ ^r^tand 

how to apply various methods of evaluation in ^etei og 

ability, progress, and the effectiveness, f methods J 

improvement in various subject area|p. ^—"^^^^ 

The students are able to: 

•select a subject area topic. 

•pretest (evaluate) themselves to understand 4Aeir initial 
ability or level of knowledge. / 

•preform the assignment (s) . ^ ^ 

rtest (evaluate) their progress concerning the subject area 
topic. 

/ 
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'perfotm (or redo) the assignments, 
ftest (evaluate) their total progress at the end 
•de^termine If a method of Improvement Is needed. 

• cops t met and follow through with the method of improvement. 

• test (evaluate) for further progress to determine whether 
or not the method of Improvenient was Effective. 



Self Understanding: Individual Abilities Aid In Task Accomplishments 

The students will be able to recognize how Individual abilities aid 
in, accomplishing different tasks. 

'1- Ability D l^erences Contribute To Task Completion z/ '^The students 
vlll undMffetand how individual abilify differences contribute 
tt the completion pf specific tasks. / 

The students are able td^ 

define ability * ' • ' 

^(ability; ^ over ^k^l to do some special thing.) 

^crl^ ,j.du. .ilities differ. 

•give examples of a specific task in a project^ 

•recognize which abilities contribute best to tjie completion 
of 'specif ic tasks and to the project as a whole. 

^' Self Understanding: Learning In tkfe Situations 

The students will be able to recognize that learning occurs in all 
types of life situations. I 

I ^ 
1- The Learn ing Process: The students will understand the lean^lng 
process. ' . " ^ 

\ 

The students are able to: 
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■' A' ■ ' 

•recognize that initial exposure (through ext>erlenc0, 
reading, ll&tenlng, modeling, etc.) Is part of the' 
learning process. 

•provide examples where initial exposure has beeQ part of 
their learning proce^. ^ 

•recognize that repetition of exposure is part of the 
learning process. 

•provide examples where repetition of exposure has been 
part of their learning process. ^ 

•recognize that responding is a part of the learning 
process. 

•provides examples where responding ^has been part of their 
Ic^mi^g process. 

•recognize that reinforcement (internal or external) is 
part of the learning process. 

- \ ' ■ ' ' 

•provide examples where reinforcement has been ^art of , 
their learning process. 

" ' ' ' ' . ' , "' ^ 

#2. Learning In Others' Lives; The students wilL be aware of 

the lemming that takes place in the life situations o^ others 

/f The students ;are able to: ^ 

•examine various life situations of others. 

•identify where and what learning took place in thos 
situations of others. / 

1' 

Self Understanding : Clarifying and Expanding Interests and 
Capabilities 

The students will be able to appreciate the value of clarifying 
and expanding their interests and capabilities. 




#L* Expanding Intei'ests and Capabilities; The students will be 
' acw^re of how Interests and capabilities can be^xpanded^ 

The students are able to: 

'define Interest, » 1 ^ ^ 

}■ : • I ■ r 

•recognize that Intere^s can be expanded through experience, 
•recognla^ that Interest can be expanded through exposure, 
•define capability. f 

'recognise that cipabllltles can be expanded through expoBure. 
* recognize that cmabllltle^can be expanded through practice. 

Consequences of Expanding Interests and Capabilities; The 
students will be aware of the consequences of expanding \ ^ 
Interests and capabilities. ^ 

The students are able tof 

•Identify an expa9ded Interest In their 'lives. ^ 

•e^iamlne the consequences (both Internal and exjrernal)- of 
that expanded liiterest;> 

•Identify an expanded capability In t^i^lr lives. 

•examine the consequences (l>oth Internal and external) of 
that expanded capability. ' 



( 
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OPPORTUNITtES FOR RATING STUDENTS 

How does one g^o about rating a child on his/her skills in a given 
area? The followlna sugjgest;ions may be useful to, the rater in developing 
opportunities for niaking decisions about rating students on Competencies. 

le'^Cpinpetencies themselves are not' test .items BKit may be used as guides 
for performance ind^icators, . - 

Dir^t obscirYvaiion of * the student under varied circumstances may 
well be the best source of ratings. };^uch circumstances could include 
the classroom, the playground, iunchroicim, hallway, and special classes 
or prbgrams. Watching the student in norina^ interaction in these ' ^ 
sejttings could be suppl/emented by the provision<3»^ stories or flciitious 
situations that lend thn^selves to the performance of certain Competencies 
Diicussions can pfhv€ to be valuable as can oral or written tests. 

The first step in^. getting ready to assess the children prior to 
actually rating them ds for THE RATER TO BECOME THOROUGHLY FAMILIAR 
WITH THE GOALS, DEVELOPMENTAL OBJECTIVES /^D COMPETENCIES, It might be 
useful for the rater to ^develop his/her own performance indicators such 
as: "In a group discussion, students will contribute to a list of 
examples of ways of expressing opffiCdns and beliefs verbally." Such 
performance indicators could be put on a check list as described be;low. 

It could be helpful for the rater to keep a notebook or log with 
notes on informal assessment of the students' Career Education sk^ills, 
,A spiral or loose leaf notebook organized to suit the rater's needs 
would seem appropriate. 



-49- 



5; 



A 8a»ple entry In such a log might be: 

1-13-78 < . ) ^ 

Stu only icnev one g|||up of constuners today - mothers. 
1-16-78 

Stu vas excited about the different people he saw at the 
grocery store over the week-end. He named four. 

1-17-78 

Stu chose the names of 12 consumer groups from the class 
list today. ^ . 




EKLC 
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• SAMPLE 













^ COMPREHENSIVE CAREER GUIDANCE ' ' . 

* COMPETENCY RATING SCALE 

. . Skill Check Sheet 

Devclopnmtal Objective: The students. villi be aware of the skills and 

characteristics jthat make up a friendship.' 



Parf6nUn<je Indicator 



• ■ ' ■ 

Children 'a Initials 



Shared 


CO 
" o 


■ « 






























i 












f ook^ turns 




/ 




/ 














' \ 


Encouraged ^^ther 
















* 








Respectc^d another's 
contribution 


















« 


* . 




Compromised 
























Asked another to help 
or play 
























Successfully solved a 
conflict with another 






i 

\ 
















< 
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BXM»LB8 OF TEST SITUATIONS 

. The folidvlng section is designed to aid the rater in determining 
w«y«^ of checking e student's 8kil/!.on a ^Competency for the Competency 
Rating Scale Skill Level Criteria,. Ther^ is an ei^Anple given for each 
of the behavlpral terms used at the Knowledge and CompreKenslon levels 
of learning. The Competency statements, are taken directly' from the 
Skill Level Criteria. ^ % 

Competency: 'define action. * . ^ 

Exaoq>les of ways of testing: > 

'1. - The child will write or orally give a definition of 
^tipn. . 

2. The child will choose a definition of actfion from a list, 

3. The child will correctly identify the definition of action 
on a true-falsjS test. - ' . 

Competencys 'describe their own verbal methods of expressihg 
. ' opinions and beliefs. ' ' ^ t * 

Examples of vays of testing: 

■ - ' ''a 

1. ' The child will write down ways in which/Jie or she expresses 

opinionsand beliefs. \^ 

2. Dbrin^ discussion, the child will tell how he/she expresses 
opinions or beliefs. I " ^ 

3. After a discussion in which opinions or beliefs are expressed 
. the child will either wr^te or tell how he/she exp^ressed theqi. 

■ ' '■■ - . - J ' ^ 

4. From a list qf ways of expressing 6pi^il6h8 and beliefs, 

. the child will choose those ways in Which he/she expresses 

* them. " - 



mcy: 'identify neveral, consumer groups* 



Escavples of ways of testing:. 



< ♦ L.^ From a list, the child will- choose the names of groups 

that represent separat,e cona^umer populations such as 
senior citizens, teenagers, pre-schdol children, families, 
' ' iiomcn, golfers^ etc* 

\ , , ^' Gi^ven a hQmewbrk assignment to be carried out In an. ^ 
observation of a business or store, the child will be able to 
;\ tell 'wh^t consumer^ groups he/she saw*- 

Competency: •list the friendship skills of an Ideal person* . 

Examples of ways of/ testing: 

. ■ " , • ' 

1* The child will be able to orally or in writing list things 
\ the/ i,d^al person does to m^ke friends such as being kind, 
honesty, genuine, demonstrating loyalty, asking others to 
! join activities, encouraging others, .being^pleaslht, 
/ ' being considerate, etc. 



Competency: •recognize how their actions af/ect the emotions of 
' others. • ; 

Examples of ways of testing: v 

li In a real life situation, the child wUi be able to tell 
how^his/hel: behavior made another person feel by his or 
her reaction. ' „ > 

* *^ , ' • 

2. Given a hypothetical situation, the child will be able ^ 
, to tell how his/her action might make another.^perspn feel, 
e.g. if you help your teacher, how might it ,fc^fe hilh/her 
feel? ^ ^ 



Competency: * compare and contrast past and present behavior patterns 
of others. • v » , 

Examples of ways of testing: / 

1. Th e chi ld will show how a person's behavior is alike and 
different at certain ages through stories or real life j 
examples in oral or written fonhT" 
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2. Given examples of the past and present beh^^vlor of others, 
the child wfll Identify the differences.! 

Cpvpetency: 'explain why caring about others Is a basic key 
: to malclajg and keeping f rjlendshlps. ^ 

Exanples of ways' of testing: ' ^' 

1. The child will be able to give reasons why caring Is 
basic to making' and keeping friends either. In oral 
discussion or In written form. 

2. The child will be able to choose reasons wj|)|^caring is 
basic to fr:|[endship when presented with a list. 

• ? ^ ■ 

Competency: 'g^ve examples of ways tbey can. ihitialiy act friendly 
. as a means of mak^g qew friendships. ^ 

Examples of ways of testing: ^ 

1. The child will be able to provide stories or comparisons 
/ ^ in oral or written form to show ways of beginning new 
*j friendships. ' ' V 

/2t The child will be able to choose ways of making new 

friendships from examples given him on a test. W f 

Competency: 'illustrate those methods of expression vhich 
encourage others to respond. ^ 

Examples of way^df testing: ^ 

1. The child will be able to tell or writ^ stories to 
show ways of encouraging oth^ts to join in. 

2. The ''child will be abie to give examples to show wayd of 
encouraging others i$ participate. 

3. The child will be able ta provide comparison of ways of 
encouraging others to respond \Hth ways of discouraging 
others from responding. 
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•THE'^RATiite SOM'E: CHOOSING A DEGREE OF PROFICIENCY 



0 



1. 



2 



3 



I 



Minimum 



Functional ^Mastery •' 
No ^ Level LeveX'^ ' * * Level 

Conpetency Competency Cdfipe.tency Competency 

OX ^ 30Z 60% - 90% 



The rater has four ratings to chocfse from whien evaluating^ 

•Cudont per^rmance of each Developmental Objective. The rater 

■hoidd think of this scale as a continuum ranging f rom zerd^ to 100 per- 

cent. Since the number of Competencies vary from Objectilve to Objective, 

I 

the number of Competencies represei^lng a specific percentage will also 
vary. An explanation of the meaning of each rating i.s given below. 



NO COrtPETENCY -0- To obtain this jratlng for a Developmental/ 
Objective, the student Is not able to demdtr^trate skill In t^he 
Competencies 'seated for. tha't Objective. 



MINIMUM LEVEL COMPETENCY -1- To j^btaln this rating for the 
^^^''^We^velopmental Objective, the student will be a])le to demon^rate 



^kill in only the most^baslc Competencies stated for that Objective.. 
On a percentage basis, this would mean that the student \s able to 
demonstrate skill in a^ least 30% of the Competencies for the 
"Obj^ectlve belLng rated. 
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TOIIPiMlEWTAL LEVEL OOMPETEtlCY -2- To obtain this rating for a 
Develop»ental Objective, the student is able to demonstrate 
skill in nost of the Competencies stated for that Objective. 
On a perc€|)^age basis, this would mean that the is^udent is 
able to de^nstrate. skill in At leas^ 60Z'of the Competencies 
for the Object 1^ being rated. 

MASTERY LEVEL COMPETENCY^ -3- To obtain this, rating for a 
Deyelopnental ^bj^ectlve, . the student must demonstrate, skill In 
■ost of the Competencies stated for the Objectlvfrr' On « 
percentage basis, thiis would Wan tHat the student demonstrates 
skill in at least 90% of the Competencies ^or the 
being rated. - 

\ ■ , 

The rating number i^ seiecl!:ed as foil^ows: 

a. dount the total number of CoApetencles f or the Develd^ental 
Objective being rated. ^ ^ ^ ' 

Determine the .number of these Competencies the iihlld bekng 
rated shows skill in/ ' ' V 




.7 



c. Divide the child^s number of Competencies by the total i/umlfer 
^ or Competencies tO' obtain the percentage. ^ 

d. The number from };he Rating ^cale that Is .closest to the percentage 
^ obtained* above is the rating for that child on that Developmental 

Objective. ' ' 



\ 



r 



T - total nu»be>^9f Competencies for the Developmental Objective. 

Extmplet For the*K-J Level, Interpersonal Effectiveness Domain, 

Goal A, Developmental Objective 2, there are 12 Competencies. 

T - 12 ' 

5 - the number of those (tompetencies in which. the child being rated 
showa skill. 

Example: Kindergarten student has -shown skill in four of these 12 
Competen'cies. 



Fonula : 



/ 



s-f 

S divided by T « % ' ^ 

4 divided by 12 =33% = a rating of 1, 
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THE RATING FORM ' . ' 

Please refer to a Cumulatlve^Student Folder, Cb^rehenslve Career 
Guldatice, Coaqiatency Rating Scale as you read this section. 

The Cumulative Student Folder Is designed to follow the student " 
throughout his/her school career. The sti^dent's name may be written oir 
the folder tab. Otherwise, the folder Is ^nly Identified as follows! 

Cumulative Student Folder 




ComprehenslvA^ Career Guidance 
Competency Rating Scale 
^ . .'^he^foider contains Competency Rating Scale Forms; these are 
dlstli^l^ve f^ K-1, 2-4, and 5-6 grade level groupings. Each level 
of the Rating Scale contains places for rating each of the Developmental 
Objectives stated In the Competenp/ Rating Stale Skill Level Criteria. 
These, are presented In their abbreviated forms. There Is a place 
beside each Developmental Objective to circle the rater's assessment 
of the child's skill level for that Objective. The numberp represent 
the'' percentage of the Competencies for that Objective that the chlldN^ 
canoperform. (The reader Is referred to the explanation of the Scale 
on the preceedlng page.) There Is a blank to the right of each Goal 
where the average of the ratings for the Objectives of that Goal may 
be written. The average Is obtained by summing the ratings and 
dividing by the number of Developmental Objectives. 



J- 



Th« folder also contains the Developmental Profile. The Profile 
' 1« co^>rl8ed of a three <)age fold-out, a cover page containing 
identifying Informatloi^ and the three pafts containing graphs for X 
charClng the child's average Goal Vatlng at each grade level . K-6. 
Each page represents one of the Domains. The Developitfental Profile 
Is asaead)led and deslpied to be used by all raters of the child through- 
out .hia/her grade school career. The Identifying Infbrmatlon on the 
cover Includes the student's name, blrthdate, school name and location. 
There is apace -for the rater's signature each year andk^for the date 
of that year's rating. 

In the section of this manual devoted to directions for rating, the 
use of these forms will be specif led ^wlthl^xample_s^ v 



DIKECTIONS FOR RATING STUDENTS 

This section of the manual explains In detail tl)e mechanics of 
rating a student on Career Guidance Skills. Example^ , of completed forms 
"•y be fim^q^iTOedlately following these directions. 

KnowThe Criteria Skills The first step liT^eglnnlng to ra 

, , students on the Career Guidance Sk 



is for the rater to become THOROUGHLY 
FAMILIAR with the Goals, Developmental 
Objectives, and Competencies for the 
child's level, K-1, 2-4, or 5-6. 
It Is Important because the rater ^ust 
be alert to the behaviors, that show 
skills to be rated as they occur In 
Informal situations, during discussions, 
on tests, "^ttrtlng written activities, 
and in one-to-one interaction between 
student^. The rating of a child should 
noV be based on one Incident ^alone. 
Several observations of skill in an 
area might be recorded In a^,log or 
on a check sheet before the child is 
rated. 



$ 
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The process of rating, that is the 
awareness of ^he child's skills by 
the rater, wilil take several months 

7 ■ 

unless a preralfing is donB. The actual 
marking of the rating sheets should not 
require more than a day or two. 



Preratlng 



i 



In the case B^'prerating, the rater 
will not have moip4 ^han a few 
weeks in which ta observe the children; 
the rating will be^^de on less in-* 
fx>rmation than will derating that 
occurs in .the spring. . 



-^08t rating 



In the case of^the postrating, the 
rater will have an entire school 



year in which to observe the child, 



Filling out the Rating Form 



1. As the rater sits down to the 
actual task of filling out the Rating 
Forms found in the Curaulatlvp ^Student 
Folder, the following materials 
will be needed: ^ 
logs notes, skill check s;,heets, the 
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Filling out the kating 
Foni,^ Continued 



/ 



V 



• > 

\ 

child; s Folder and from it, the 
Rating Form 'for the appropriate level, 
K-1, 2-4, or 5-6, the Developmental 
Profile, and the Skill Level CriteriaT ' 
for the appropriate grade level from 
the Rater's Manual. Other sundry^tems 
such as writing instriltaents in more 
.than one color may be needed* 

2. Write the student's name on the 
■ f 

v., V 

tab of the Cumulative Student Folder 
i^this is the first gating for this 



student due tJ his or her being in 
Kindergarten or being transferred 
from a school where no Rating was done. 



.3. Remove the Competency Rating Scale Form 
from the Folder and circle the appro- 
y priate seasdTh f our\d in the upper ^eft- 

*hanci corner of the Form and the appro- 
priate grade found in the upper right- 
hand corner. Fill in the student's 



name and your name. At this poi^t, 
it will be necessary to refer to the 
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Pilling out thij Rating ^kifl^l Level Criteria from this • 



'S 

Fon, Continued 'Manual. 



4, Begin the Rating by referring to 
^ • the Skill L^vel Criteria arid tlie first 

Goal under the Interpersonal Effectiveness 
Domain. Read 'the -Goal, ihe first 
D^elopmeiital Objective, and the 
Competencies under it. Reflect on 
the student's behavior and refer to » 
* an^^fctes you might have Jbh the log 
on this student performance for this 
^ Devfelopmental Objective or specific 

Competencies under it. At the K-1 
level, there are 12 Competencies under 
the second Developmental Objective • 
If you feel the child has demonstrated 
skill in none them, circle th^ z^ro 
for rating of that Developmental 
Objective, if the child ^as demonstrated 

^"^^^^slfSli in 4 of t4je Competencies, circle • 

• f J ' 

the one becaas* five divided by 12 equals 

33% .yhich is a rating o^c on^* If the 

child-has demonstrated skill in^7 of tha 




-^Filling out the Rating 
iPorm, Continued 



Cpmpetencles , circle the twc^ because 7 
divided by 12 equals 58% which is a 
k^ing of two. If the child has shown 
skill In 10 of the Competencies, circle 
the three because 10 divided by 12 
equals 85%^ which is a rating of 3. 
Each Develot)l^ntal Objective has a 

^^different number of Competencies^ so be 
cej^aln you have th^ right total number 
for determining the child's rating fot ^ 
that Developmental^. Obj ective . 
A detailed description of this proqess 
may be found a^' the end of the part of^*" ^ 

^his section entitled THE RATING S(tALE: y< 
CHOOSING A DEGREE OF PROFICIENCY, pageN55 
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5. Complete the next Objective Rating 
in the same manner. Then, to find the 
average rating for that GoaX, add the 
two Ratings and divide by two. Always 
divide by the number of Ratings that 

went into the sum; 'fhat is the same 

A 

as the number of ^Developmental Objectives 

■^■^ 

for that Goal . 




Filling ovt the Ratipg 6. Continue \n the same manner u^itil 

Form, Continued the child has been rated on all of * 

the Developmental Objectives for the 
Interpersonal Effectiveness Domain. 
At that point, It is necessary to find 
\ a Domain Average Rating foj: the child, ^ 

' \ . - \' " 

To do this, sum the ratingVxTf the 
Developmental Objectives, divide by 
the total number of Developmental 
^ ^Objectives and recorj^ the Average Domain 

Rating on the blank provided for it 
\ on the Competency Rating Scale Form. y| 

^^»t?^>^,;"- 4^.^-^' That is found at the end of the ratings 

for that Domain. The Average Domain 
Rating will be recorded on the Classroom 
Profile. Rate the child on the ot;rfier two 
Domains in the same way. 



7/ It is now time/^o transfe;: the 
Rating to the Developmental Profile 
graphs. First, fill out the infor- 
mation (in the cover sheet of the . 
Developmental Proffle. This incJudes 
the student Vs name, birthdate, school 
and sciiix) J ^ i s t r i ( t and locatio|>% Siitn 



\ 



( u 



Filling out the Rati 
t^Form, Concluded 



the line beside the appropriate grade 
level and f il'f^in tTie current date . 
Hfr^^^the case of a prerating and postrating, 
extra dates and signatures may be crowded- 
in. fc^ate the sheet for the Pnterper- 
sonal Effectiveness Domain, ^toc^e 

^roprlate gr^^^lpvel graph on that 
sheet. pkace a dot on the intersecting 
lines of the Goal letter and the average 
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Goal rating for that Goal on the chffrt, 



/ 



This is obtained from the 



Con^p^te^i 



ency 



ft 



1 



Rating Scale Form you 3^s)t: completed. Graph 

I 

th« othe^ Domains in the same way. 



Classroom Profile 



The Classroom Profile may be used in 
t^o ways^. It may be used ^t the end 
of the school year as the rater rates 
the* children. It may be qsed'^by a 
t-^a^her in the fall as he 6r she makes^ 
yearly plans of a new class. It may be 
t:ompleted from the end of thel^^e^r 
ratings or from the preratings of the 
c-urront year, 'i * 
I he Average Doma in Ratings for each 
s t 1 1(1 en t in t lu' ( ||a s s are used f n r t li i s 



Cliissroonr Profile 



Profile, Several Classroom Profile 



Cone luetic 



1 



Charts may be found in the Appendix > 
of Als Manual. 



Refer to the following page for an 
example partially completed Classroom 
Profile Chart,/ 

To use the Profile, completeXthe 
identifying information on the p^ge. 
feach graph represents one of the three 
Domains : Interpersonal Effectiveness , 
Work and Life Skills, ^nfi Life Career 
Planning. Enter the children's names, 
in alphabetical order if you^ wish, 
on the blanks beside the graph. 
,^Place a dot at the intersection of the 
child's name and his or her Average Domain 
Rating ( 0 1 2 3) for each Domain. 
When all children's ratings have been 
recorded, draw lines connecting ^he 
dots for each Domain to give you a 
pro^le of ^,ur class' standing on 
the^ Career Guidaryce Skills by Domain. 
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COMPREHENSIVE CAREER GUIDANCE 
COMPETENCY RATING SCALE 
Classroom Profile 
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Student 'a Name .. 



Year 11' 1? 
p 



Date Ka> 
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DOMAIN I - INTERPERSONAL EFFECTIVENESS DOMAIN 
DCMAIN II - , WORK AND LIFE SKILLS DOMAIN 
DOMAIN III - LIFE CAREER PLANNING DOMAIN 




A 

SAMPLE 




l«on«) V 



COMPETENCY RATINQ SCALE FORM 



(^cle one) 



Grade 6 



1 

Interpereonai EffectWenete DorMln 

Rating Soele: 



0 



2 



3 




No 

Competency 
0% 



Minimum 
Level 
Competency 
30% 



Funct4onai 

Levei 
Competency 
60%. 



Maatery 
Levei' 
Competency 
90% 



Oirectiona: Circie thre number of the Rating of the student's performance abiitty for each 
Objective. Determine the average abiilty for a Goai by dividing the sum of 
scores byy^e number of Deveiopmentai Objectives. 



sby^e 



A. Human Relations Skiiia: Behavior Affects Behavior * 



1. AcMdria Affect Behavior 

2. HMatic 



ilationship Between Actions and Responses 

B. Human Relations Skills : Friendships 

1. Making and Keeping Friefidshlps 

2. Effectiveness of Their Own Friendship Skills 

V 

% 

C. Human Relations Skills : Expressing Opinions and Beliefs 

1. Methods of Expression 

2. Their Own Methods of Expression 

D. Human Relations Skills : Acceptable Behaviors In Groups 

1 . Relationship Between Rights of Self and Rights of Others 

2. Characteristic Behavior Patterns 

3. Behavior In Qroup Interactions 



Rating Averaga 



0 1 2(1) 
0 1 @|3 



0 1@3 
0 1 @3 

0 1(^3 
0Q2 3 

0 1(1)3 
0 l(2)3 
0(1)2 3 



/.5 
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Ralrtino With Slqnllteant ^h ers; CompetltiveneM and CooparatlveneM 



Rating Avarao^ 



1. Effacts of Cooparatlvaneas 

2. Ef facta of Compalltlvanaai 

F. Ralfting With Significant Othara ; Family Ralatlonahlpa 
A. Procaaaof Eatabilahlno|kffactlvaFamlly Ralatlonahlpa 

0. Saif Validation: Worthwhllarltoai 




1. Actlvltlaa 

2« P^a^nal Charactarlatica 

H. Salf Validation : Cont rol Ovar Saif an^Envlronment 
1« Control Over Saif 

2. ^Control Over Environ 




/ 

Self Vali dation: Indlyfdual Differences 

7" 

1 . Behavior Pattei^ia and Abilities in Self and Others 

/ 



0 1^3 
0 1^3 

0 1(^3 



0 1®^ 
0(1)2 3 



^ 0 1 (^3 
0 1 2@ 



4.0 



0^2 3 /'<^ 



Avjyage Interpersonal Effectiveness Domain Rating 
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DEVELOPMENTAL PROFILE: INTERPERSONAL EFFECTIVENESS DOMAIN 

First Grade ' Year:'!^ Second Grade Year:']^ 
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h Grade 



Year: 74. 
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Sixth Grade 
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Fifth Grade 



Year: 77 
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2 
1 
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USING THE RESULTS 

OF 

THE RATING SCALE 
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US^NG THE RESULTS OP THE RATING SCALE 



^ Thfe Rating Sc^e and the process of rating the children with it 
haveH^en thoroughly explair^ed. You are now. no doubt, completely 
famlllaX with the Goals, Developmental Objectives, and Competencies listed 
In the Skill Level^ Criteria. It is time to address the specific value 



and use of the results obtained^ through use of the Rating Scale. Your own " 
familiarity with the Skill Lpvel Criteria will suggest unique uses to you ^ 
In your own situation. The fol^lowing suggestions are meant only to, - 
supplement yoUrS and to present broad uses that could be employed by whole ' 
schools, school districts, or states. . , . / 



Curz^int and Inan^diate Use of 
the Results 



Futfut'e Use of the Results 

L. 



Determine individual student 'str/|ngths^ ^ 
and weaknesses iTi Career GiMance. 



PI an immediate curriculum changes for an 



individual fetW^t, 



Determine the strengths and weaknesses ( 
of a olassroom^^roup ±n order to plan 



curriculum adaptations to -meet t^e needs^ 
of the group. ^ ^ 

Monitor individual and^group p^ogre^s. 

J 

There are no standardized guidelines for 
^the evJ^uation-of students' incorporation 
of career guidance concepts intV their ^ 



/ 



I 



Future Use of , the ^ 
Results, Continued 



■ i 






llvest Ther^ are no set standards for 
mastery. This void leaves open the need 
for' establishing the levels that can 
reallstlcallybe eisp^ted of children 
In various grade levels, of- various - 
ages» of various soclo-^economlc • * 

status, of various ability, etc. ' 
Conscientious use of the Rating Scale 



can provide empirically '^b^ed 



expectancies. 



developmental stages/ln career education 



concepts, use^ sound basis for the 
sequencing an^ modification of the 
curriculum,' a(^d^ basis for determining 
the methods of judging of student mastery. 
For example, some decision needs to be 
made regarding the use of the objectives 
stated by developmental lev^T should all 
be taught to all grades In t>hat^ 
developmental ley el or should they be 
specified to bd^ taught at specific 

i 

grade levels, 

A Guidance Department or Curriculum 
Director in the school system may want to 



V 




■ \ 



so 



/ 



J 



Future Usci of the 
Results, Concluded 



systematically gather the results of 

the Rating ScaJ.e In ord^r to assess needs 



s 



tudents at different levels /and 
to establish school-vide expectancies 
for &tudentfli^ln career guidance concepts. 



The Competency Rating Scale provides a set of guidelines fo^r the in- 
fusion of Qareer guidance concept^ into the school curriculuaj^/^ It can onlV ^ 



be as effective a'^ t^se wfio use it allow it^ to be. It wlllfb'e inefitfe)tive 
if merely regarded as anWxercise with t'be results l^idden in^f ilinglfabin^ 
•from April to April. It ca^^ very; effefctive if^used toj individuanze 

e rper^ona 1 ywork , * 



, instruction, enrich 'classroom activities," enhancj 



Ipd life skills for' both ^^acher and itiKfentf 
idiea that educa'tipn is more than thi^'^jfclirtf 

A. V 



and to Bering into \fpcus thp^ , 
The^ Rating Scal^Vaa,^/ 



be an exciting new tool in \ the han^ of ^^lijcators who wi^h to grow and see 



their students^ become more 



fectjLve peop] 



f 



i 
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IJUMPCTKNCY RATING SCALK. 



^ , Cross-Reference Chart 

*The following chart presents a;cross-reference of the original Georgia 
oal classification with^the goal classification, tha^ is used the' Com-t 
ehenslve Career Guidance Program. Under the Georgia Coal Classification \ 
stem column below, the numbered goals are those usedi by th^Georgia 
tewide Testing Program (Georgia Criterion-Referenced TesOT) . The lettered. 
Is are those that were added by the Comprehensive Career Guidance Project. 



Domain 



Goal Clas^if icatioji Syste^ 



georgia Goal Clasaif ication 
System 



Interpersojial 
B^i^e c 1 1 v^h e s s 




5 
A 
B 
6 
D 
C 
E 
2 
1 



Work and Life 
Skills 



F 

15 
7 
lA 
19 
10 
13 
A 
9 
12 
11 



Life Career 
Planning 



A 

b 
c 

D 
E 
F 
G 
H 
I 
J 



<0 



3 

17 ' 

18 

20 

G„ 

H 

I 

8 
16 

J 



COMPRf^HKNSTVE CAREKK GUIDANCE 
COMPKTENCY RATING S^Ar.E 



Overview Chart 
.. Kindergarten - Sixth Grade 



^ ■ : r~ 

Developmental 
Level 

— — 






5-6 


Interpersonal 
Effectiveness 
Domain 


■ 

9, Goals . 
14 ObJhDctives 
76 .)Bbp^encles 

. ! ^-^-^'"^^^^ 


9 Coals ^; 
17 Objectives 
97 Competencies 


9 Goals . 
la Objectives 
101 Competencies 


Work ^nd Life 
Skills Domain 


11 GoalW ^ ^ 
22 Objectives 
55 Competencies 


11 Goals 

27 Objedtives ^- 
75 Compexencies 


11 Goals ^ 
17 Objectives 
59 Competenciec 


Life ^reer 
Planntigg 
Domain • > 


10 Goals 

16 Objectives 

64 Competencies 

^ 


10 Goals 
22 Objectives 
121 Competencies 


10 Goalig ^ 
17 Objectives 
116 Competencies 


Developmental 
" Level Toj^ls 

1 


30 Goals 
52 Objectives 
205 Competencleisr 


30 Goals 
66 Objectives 
293 Competencies 


30 Goals 
52 Objectives 
276 Competencies 



Tot^l: 30 Goals * 170 Objectives *'^7A Compecencies 



COMPREHENSIVE CAREER GUIDANCE 
' ' COALS AND DEVELOPMENTAL OBJECTIVES 'f' 

♦ ' OVERVIEW 

KINDERGARTEN THROUGH SIXTH GRADE < 

^ DOMAINS INTERPERSONAL EFFECTIVENESS 

A. The 8tu<fent8 will be able to recogfhlze that their behavior toward 
others affects other's behavior toward them. 

K-1: 1. The studerits will be aware of the various interpersonal 
relationships In their^lves. 

2. The students will be aware of the different types of 
responses they use In interpersonal relatlor^hlps.-^ 

1. The students will understand the different types of 
. responses they us^in interpersonal relationships. 

2. The students will be aware of how the ac^lo^s of others « 
affect t*eir behavior. 1 V. ^ / 

5-6: 1. The students will be aware of how their actloxks affect 
the behavior of others. 

2. The students will be aware of the relationship betwe^ 
^ actions and responses. ^.^^ ' 

B. The students will be able to 'Remonstrate an understanding process 
of making and keeping friendships. — ^^^^ 

K-l: I- The students will* be aware of the skills and characteristics 
that make up a friendship. 

2-4: 1:^ The students will understand what skills and charge tieristtcs 
make up a friendship. ^ ^ - "' a 

2. The students will be aware of the process of IBaking and 
and keeping f riendvshlps . ^ 

5-6: 31. Th'e^^udents wij.1 understand the process of making and 

keeping friendships* ' ^ ^ , 



•s 
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' 2. The students will evaluate the ef fectWeness of t^elr 
^ o own. friendship skills. ' ^ 

The-^studants will be <able to demonstrate an awareness of the 
various methods, of expressing ^thelr opinions and beliefs. " 

K-l: 1., The students wlill be aware of' different types of responses. 

2-4: , 1., The students will be aware ef what constitutes an opinion, 
« belief, afid a fact. \ 

. ; , ■ . , ' ... ■ • . ^ 

2. The students will be aware that, all people have 
opinions £|nd bel,?efs. 



3. The students vlH be aware of the various methods of 
expressing opinions and beliefs. 

5-6: 1. The students will understand the various methods of 
^xpresslngy^plnlons and beliefs. 

2. The students will evaluate their own methods of expressing 
( opinions 'and beliefs. 

\ . - • . 

.The students wHl,be able to Identify soclAly acceptable behaviors 
occuting In a ^roup^ situation. ^ 

K-l: 1. The students will be aware of various group situations. 



2. The students will be aware of those behaviors . that help 
or hinder group cooperation and effectiveness. 

2-4: 1. The students wlU understand those behaviors that help ' ' 
or hinder group cooperation and effectiveness'. 

f I - ■ ■ , , ■ . - 

2. The students will be aware that those behaviors which help 
the group to function Include observing the rights of .self 
> and others . - 



'-6: 1. The students will understand, the relationship between the 

. rights of self and the rights of others > group situations. 

2. The students will be aware of^ the characteristic behavior 
patterns (roles) that* develop as a part of gtrbup interaction 

3. The students will be aware of their own behaviors in group 



Interactions. 



\ 



The students wlll> be able to recognize the effects of competitiveness 
and coopsratlveness with both peers and adults. veness 

K-1: 1. The students will be aware of what constltutes-^a^atlveness. 

2. The students will be aware of what constitutes competitiveness. 
• 2--4: 1. The students will be aware of the results of cooperativeness. 

' • 2. The students will be aware of the results of competltlveliTss' 

5-6: 1.'. The students wlllt understand t,he effects of their 
cooperatl^ness with both peers and adults. 

-2w' Ther students will understand the effects of their com- 
% ' petltlveniiss with both peers and adults. 

3. The students will be aware of the differences and similarities 
^ between competitiveness atia .cooperativeness. ' - . 

IJLkJ^''^?"' ""^Si^flfe '° "cognize t\,,e value and process of 
establishing an effec2»i relationship with their families. 

1. The students will be aware of the roRs of each member 
of their families. . 

2. The studfents will be aware of their family, relationships. 

2-4: 1.- The students will be aware of the process of establlsKing 
^^J.^^^M^ family relationships. 

5-6: J> TJe students will understand the process of. establlshlnr 
effective famlivi^latlonshlps. . 

■ ' ■ ^ . »' 

2. The students^ wllljbe aware of the results that come from 
having effectlve^amlly^relatlonshlps. 

THe s^dfents will be able tp aclileve feelings of worthwhlleness. 

K|l: 1. The students will be. aw^:^f factors that distinguish : 
self from others. * ' 



, 2. 



The stiidehts Will be aware .pf feelings and tffelr causes 



I' "^i^ awac^f jhe activities~they perform 

I that make them feel worthwhlW *^ ^^"^ 



. - - , 2. The students will be aware of personal characteristics 
that make them feel worthwhile. 

5-6: 1. The students will be aware of methods of attaining feeTines 
of worthwhileness in relation to other people. 

, 2. The students will understand their own feelings of 
worthwhileness'. . ^ - ' 

H. The students will be able to recognize, that they can exercise some 
contri»l over themselves and their environment. ^ome 

K-1: 1. The students will be aware that they affect thSgs and 
others around them. 

^"^^ ' il;!""'^!"'^ ^""^ °* situations where they have 

. some control over themselves. . 

• ' ' "^^^ be aware of situations where they have 

. - some qontroX over their environment. • 

. . ■ ■ • ' '{ 

5-6: 1. students will be -aware of factors involved in the 

process of controlling themselves and their environment. 

"oVu^":"iL°' 'h">""l3tlc= and abilities «.y cha^g:""' 



K-1: 1. ' The students will be aware of ways that peon&'are like'^-*' 
^nd/plvdijFferent from them.^ ' 



2-4 



5-6; 



^. and/pl 
1. ViL ^ 



ni^**^^"*"! be awar^ of characteriJtlc' behavior 

patt.en^ and abilities in other individuals and iHelf. 

1. The stu^e^ts will understand about changes that occur in 
charactel:ist;Lc behaviors and aUlitieg of self and/or 
others over time. ' ana/or 



' DOMAIN: WORK AND LIFE SKILLS 



'4C 



Jnf2«^ i^lf • " conaun-er .MU. that are used 



K--l:\l.- The students will be aware of what a consumer Is and 
vhftt he/she does. 

2--4; !• The stu^nts will be aware of the consumer skills that they 
use in their own daily living. 

5^6: 1. The students will understand the various consumer skills 
^that are used and needed by different consumer groujps. 

The students will be able to Identify the relevancy 6f school subject 
ttatter and other school experiences to community,' home» leisure, 
end^occupations. 

r. 

K-ls 1. The students will be aware of the school academic and 
social expe^eni^M^s at their grade level, 

2. The students will be aware- of- how school academic and 
social experiences relate to the activities of family 
members in the hom^. c ' * 

2-4: 1, The students will be aware of the^ school academic and 
social experiences at their grade "level. 



* / 

school academic 



2. The students will^"iimierstand how school academic and 

social experiences relate to the role of citizen in the 
community. , 

5-6: 1. The students will be aware of the school academic 

social areas at their grade level. • , / 

^*2. The students will understand how school academic and social 
areas relate to the role of worker on the job. 

r, ' 

' students will understand how school academic and 

' V^^^^ocial areas relate^ to the leisure participant. 

The stud^^nts will be abi^to recognise that others depend on them ' 
in helping perform a task and will be able to** identify situations in 
which ^e^p|g expend on eiich other to perform certain tasks. 

K-1: l^fflMrae^ students will be awarei of activities in which they ' 
%S8i|n, participate, ' ' ^ 



\ 

2-4: 1. The students will be aware\of activities in which others 
. need their help. 



5-6: !• The students will understand situations whfere people are 
dependent upon each other to accomplish a task. 

# 

The students will be able to-recognize the value (iJersonal rewards) 

vhlch comes from a task well done. ' * ' 

. «... . . . 

K-i: 1. The students will be aware of tasks thet they are able to 
accomplish. , . 

2-4: 1. Of the tasks they are able to accomplish, the^8tud|^nts will 
be, aware of those, they do well. 

2. The students will be aware of their pc^^onal ><:^iterl^ for 
successful task accomplishment. . ^ 

5-6:. 1. The st'udents will underst^d the personal rewards available 
when a task is done well. 

The students will be able to recognize , that tasks have a purpose and 
that steps are followed in completing a task^ ^ 

K-1: 1. The stuSents will be aware of tasks carried out by themselves. 

2. The students will be aware of the purpose of those tasks 
carried out by themselves and 'others. 

^- . ' ■ 

•' " » 

2*-4: 1. The students will be aware of (asks carried 4)Jut by themselves 
and others. .^ii ■^L'i* 



2. The students will understand tl\e;^'purpose or^'hose tasks carried 
out by themselves and others. ' • . 



3. The students wj^iLl be aware of the Vajor processes in task 
accomplishment. 

5-6: 1. The students will undersjtand the major processes and the 

steps involved^'in task accomplishment. 

* / 

The students will be able to recognize certain p^frsonal characteristics 
that are related tio Job fields. 



K-l:- 1. The students will be a^are af various jobs. 
2-^ 1. The students will be awa)^ of various job f^at^egories^ 

2. The students will be aware ^4.j^ir-ious impersonal characteristics. 



0 



3« ^he students will \be*> aware of Aow 'Some pergonal characteristics 
can relate to job fields. . / 

• " • * ' * . : " ' 

5-6: 1.^ The 8tu4ents will understand how some personal characteristics 

relate t6 job fieltls. 

", ^ • ■ ' .... 

^ '• • 

2. The students wil\be aware of the importance of the. relationship 
between personal characteristics and job choice. 

The students will be able to distinguish between work and le^isure time . 
activities. , ' • ^ * 

K-1: 1. The students will be aware of what work means. 

' 2. ' The stud^ents will be aware of what leisure means. - . . 

* t 

3. The students will be aware of various work activities. 

1 — % 

4. The students will be aware of various leisure' time activities. 

2- 4: 1. Th^students will understand the difference between work . ^ 

and ^Leisure. - ' ^ 

2. The students will be aware of various work roles. 



3. The students will be aware of various leisure roles. 



4. The students will be aware of ho^ their Work apd leisure- 
time' activities have/are/and will change. 

\ * . > 

5-6: 1. ^he students will understand the similarities 

differences between work and leisure time activities # 

^ ■ T 

The students will be able to recognize th^t respect is due /taJotheM'* 

for the contributions they make in their r*various roles and/w^en their 
work is^well ^one, regardless of its nature. 

K-1: 1. The students will be aWare of the work roles of people 

around them. » * 

2. The students will be aware that each work role has a purpose. 

3. The students will be aware of the meaning of respect." 

2-4: 1. The student^ will be aware of- the purposes of^^varlous work 
role«. ^ . • \ . ■ . 



2-4: 1. The studants will understand what work means. 



!• The students will understand the effects of quality work.' d 

3. The students will be aware that respect Is due others for^ ^ 

work that Is well done. v -t* ^ . 

5-6^: 1. The students will understand the purposes of various work 
' rples. " ' ^ ' 

2. The students will understand fch^fc respect is due fo otfiers 
for work that is well done» regatdless of the nature of that 
work. /- ~ 

The students will be able to recognizeX that all people perform some 
*type of work. 

K-1: 1. The students will be aware of wjiat work means. 

- ^ • ■■ " - 

2. The stiyzents will be aware of vajious^york, activities. 



3. The students will be aware that family members work, 
le^t ■ " ... 

2. The students will be aware of how they and other students > ^ 
work* 

5~6: 1. The students will understand various work roles and activities 
performed by others. 

r 

The student^s will be able to recognize that work roles may change during' 
one's career or that a worker may have multiple role's at the same^time. 

K-J: 1. The students will be aware that change does take place 
throughout their lives. 

2. The students will be aware of yhat a worker is. 

■si 

2-4: 1. The students will be aware of what a "worlfc^ole" means. 

2. The students will be aware of what c^nstitute^a career. 

3. The students will be aware that a change in work- roles can 
take place during one's, career. ' 

5-6: 1.' The students will understand varidus work roles and ^ 
activities performed by others. 



. 2. ^:he Students will be aware that a worker may TPffsre multiple 
^ roles at ' the same time* 

The students will be able to recognize that £here aire failles 
(clusters) .of jobs which relate to one another and that one's Interest 
and^bllltles can rela^ to several jobs'asia result. ^ ^ 

K-l: 1. , The^ students will be ^ware- of various joftp. ^^flf ' ' 

1^ The studSlts 'j^ill Ae eware tha^^ ^ofae job fields «Bate to " 
. ' ^ oth^ job fields. / ^ . 

2-4: r. The students will be aware of various job clusters. . 



2. The students will Understand that some jobs rel^e to other 
jobs. ' \ 

3* The sftudetfts will be aware of how interests and abilities 
re^a^fo Job ^clusters. 

5-6j 1. The studgtft^s will understand how interests and abilities 
relate to job clusters. 

' 2. The students will be aware that in^rests and abilities 
can relate, to iseveral jobs. 



DOMAIN: LIFE CARE|irPCANNIlSlG^:| * 



The students will be able to recognize that attitudes and values 
affect decisions, actions, and life styles. 

*■ , 
K-1: 1. The students will be aware of what attitudes and values 

are. " ^ . . 

2. The students will be aware that attitudes and values exist 
for everyone. ^ 

2-4: 1. The students will understand what attitudes and values are. 

2. The students will understand that -attitudes and values 
exist for evQ^ryone. 

3. I The students will be aware of how attitude^ and values 
affect decisions and actions. 

/ . - - 
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.5-6: i:- TJ«.;students will be aware of \various life sfcyles^- 

2. ^The students will be aware of how attitudes ahd values 
[ affect decisions and life styles. - 

. ^ B. Je/tuaLts will be able^tro recognize that they make decisions and 
7 . J»'«'r5»'el'-lfy««.«" Influenced by decisions made by themselves and ' 

/ f by o^e/s. , . ; . ' ' ' < . . 

1. The Students will be aware of what decision-making/^eans. 

2. The students will be aware that everyone makes deAsl,pns. 

2-^: 1. The students will be aware of the decision-making process. 

.2. The students will be aware of how their lives are influenced ' 
-by the decisions they^make. 

5-6: 1. The students will be aware of how their lives have been 
are and will be Influenced by the deci«ioi^s they make. 

2. The students will be aware of how their lives are influenced 
by decisions made by others. 

C. The students will be able to recognize that there can be alternative 
decision-making courses, with differing consequences. 

The studen,ts will be aware of wha^ decigion-making means. 
The students will be aware that eveijyone makes decisions. 
The students will be aware of the dee is ion-making process. - 



K-l: 1. 

: 2. 

2-4: 1. 



' 2. The students will be aware of. the relationship between 
decisions and conse'quences . 

5-6: 1. The^^ents yill understand the relationship between 
^^•^i^^ive decision-^king courses and consequences. 

2v The students will understand about the choices within 
^decision-making courses and their differing consequences. 

p. The students will be able to Recognize that "planning" leads to more 
to r^alk P^''^"™^"" "^^^^^ ^"'^ approach 




K-l: 1. The students ,w|ll^be aware of the planning process. 
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2. The students will be aware the trial anji error app|:oach 

• tQ-atlisk-.- ' - " ' " 

2-4: r.* The students will vinderstand th^ planning proOess^ 

2. Thci students will understand the trial and-^xror approach 
-VJ>. • to 4^^a9k. Q . . / \ ' ^' " , . ' 

3. Ihe studeiTts will understand the similarities and ^differences 
* . ^ J>e£ween' the planning process and the trial and error process 

In, task accomplishment. ' > 

5-6r 1. The students will understand thsrffetjie' planning process is 

a more effective approach for taa^accomplishment^ than, trial 
and error. - . - 

f ' ^ " 7 . ^' ■ • " 

The students will be able to demonstrate effective study and learning ' 

"""" / '^- ' : ' ■ ' ■ ' , - . . 

K-l;\ i. / the students will be aware .of ifrhat constitutes effective 
. study and"* learning ski^lls. . , ^ 

2-4: 1. The students will /iind^r stand what constitutes efWctive 
study dnd<J^eaming skilrls. \ 

2. The students iJdll understand how their effective study skills 
apply in a stuay situation.* * 

5~''6': 1. The students will be aware of 4l^w ^heir effective study 
skills combine to form a study system. 



, ^.2. The students will understand the importance of developing' 
their own effective study ^system. 

- » ■ ^ . ». ■ . 

F. The students will be able t» emplqy listening afvd speaking skills 
that allow for involvement in classroom discussions and activities. 

K-1: 1. The students^ will be aware of listening skills and how tcv 
use ±hem in the classroom. * , 

2. The students will be aw^re of speaking skills and how to 
use t^em in the classroom. 

2-4: 1. The students will understand listening skills and how to ' 
tise them in the classroom. 
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.' The students will understand, speaking skills and how tTo^ 
jxae th|in.ln the classroom^ * , ' i * ; 

5-6: 1. IJtje students will uncferstand the afppll^tlon's of li^tenirtg • 
• ' slcLlls and ,how to^ use theni ±n the- classroom. ' * 

.2. The students will understand -th^_ appljt^ca(ions' of ^sp^^ing^ 
skills and how to use them In the classrc^m. , ; • 

The students will' bi^ able to realistically evaluate abj.lity^ progress^ ^ 
and Bsthods of imj^i^ovement * in various subject areas. _ 

K-1: 1. The students will bfe .£itoare\of Various .methods;*pf c^^^"* , ^ 

ev^Kluation. 

'■ ^" ''^^ ■ ' , ■ ■ . •' 

2-^: 1. The students understand various methods of evaluation* . . 

2. The students will be aware of various methods of Imprbvement , 
... ifi^subj ect areas. 

5-6: 1*. The students- will understand how ±q apply various methoi^s of 
evaluation ,fn determinifig ability, pr6gr«tas, and^ the 
^ effectiveness of ^methods of improvement in variouis subject ^ 
areas • ' ' ' ■ -.^ ' 

The students will be able to Recognize hov{ individual *abilitvL^s aid 
in accomglishing" different tasks. ' 

K-l^ i. *^ The students' wilJi bfe aware of the abill^tles of |:hemselves. 
and *others. / - • ^ 

2-4: 1. .The students will be .aware of thd development of abilitd.QS. 
*; in themselves ai>d othei:^. ; 'V^" ^ ' 

2. The Students will rre-awftre of how the amlitie^ of themselves ' 

and ot<iqfts can contribute 1:o the success 'of daily routlniis* 

% ' \ : ■ .. * 

5-6: 1. The students will understand how individual abiltty df f f ercticcrs, 
contribute to the completion of specific t^sks. " 

- . , , . ' '\ , 1 ■ ' ■ ■ 

The "istudents 1^11 be able to recogni^js that learning occurs in- ell. 
types of life situations. ■ ^ " I* 

K-1: 1. .The students will be aware-^of what constitutes^ ledmintf. V 

V " \ ■■ f ° : 

. . \ * • \ 

2, The students will be aware that iearnilig , takes* plate in thfelr 

daily lives. . ^ ; i . . ' 

/ * - . . -t • , • ■ - ■ ■ ■ " - - 

' ■ -^^ ■ " 'H'; 
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2-4: 1. The students will. be awdre of th^ various mfethods of \ 

learning. * ' / ' ' . ^ *" 

* • " ' ' ^ . \ ^ • * ' ^ ' \ ' . ' 

2v ^he -students^vlll understand about varlou^ situations In their 
r Qiilm' lives H^here le^nrnlog taked- place ty^dlfferent method^. 

'5-6: 1. The St ud^ats ^wl 11 understand the I'e&mlng process'. 



XiJ^^^^ ^tud^ta-.wlll be aware of lihe - le^rStng thlat talces . f 

pldce in' -the life .situations" of others, ' <: i 

*The stbdents^ will be abl6 . to appbeQlate the .value bf. Clarifjrlngs atad 
expanding thelY^lfiteirests aad capabilities.;.-' \ • ^; . 

K-1: 1,. T?|ie students will.be ai^re of tUel4: interest^ aiwJ *r 
capabilities. ^' ^ ^ • * - - " , 

2-4: 1. . The.st^ehts^lli bq, aware of . factors Jthfft influence 

Interests anjd capabildtie^av ^ > ' - 

2. The students will be aware th^t interest© and capabilities ' 
' can change. . '^""^ ^ 

^5-6: 1. The students will be aware of .how Interes^Ss an'd captivities 

" can be expanded. . . -* ' ■ " 

.<? - • ^ _ ■. • - ■ . - . ^ . 

2. Vcvt students wlllL be aware 6f the conseqtCenciss of expanding 



Interests and capab^^lltl^s'. 
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COMPREHENSIVE *eABEER GUIDANCE 
COMPETENCY- RATING SCALE 
'Classroom. Profile 



Teacher 



Year 



Date 



Student's Name 



DOMAIN 
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D&MAIN I 
DOMAIN II 
DOMAIN III 



INTERPERSONAL EFFECTIVENESS DOMAIN 
WORK ^ND LIFE SKILLS DOMAIN ' 
LIFE CAREER PLANNING DOMAIN- 
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COMPREHENSIVE CAREER GUIDANCE 
COMPETENCY RATING SCALE 
• Classr^ra Profile 



Teacher 



Year 



Date 



Student's Name 



DOMAIN 
• ll 



DOMAIN 
II 



1^ 
2^ 
3^ 
4^ 
5^ 

7. 

12. 
13. 

14^ 

1 6. 
17. 
1 8. 
1 9. 
2 0. 
2 1. 
22. 
23. 
2 4. 
2 5. 
26. 
2 7. 
2 8". 

30. 



0 12 3 



0 12 3 



-V- 



DOMAIN I 
DWATN II 
DOiMAlN III 



INTERPERSONAL EFFECTIVENESS DOMAIN 
WORK AND LIFE SKILLS DOMAIN 
LIFE CAREER ^PLANNING DOMAIN 



IAIN 

:ii 

1 2 3 



ERIC 



COMPREHENSIVE CAREER GUIDANCE 

— 'I, 

COMPETENCE RATING SCALE 
Classroom* Prof lie 
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Year 
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